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 Informal DTC Webinar: Q&A Session – February 10, 2016 
 
Kindergarten Assessment 
Sound recognition sounds like an audio prompt "What letter makes the sound \b\?"  Is that the 
change?   

- As far as the sound measure we’re going to be using upper case and lower case letters 
together. There will be 26 sounds for the English measure. We are working on the Spanish 
letter sounds measure at the end of this month with a subgroup of the Kindergarten 
Assessment Advisory Panel. 

 
52 letters, do we ask the kids to scan through for the ones he recognizes?  Or do we prompt them to 
"try this one" after 3 seconds on each measure?  

- There are two separate grids: One is all 26 uppercase letters and the other is all 26 lowercase 
letters. The TA will read a prompt, have the student go through a sample item, and show the 
student where to begin.  The advised wait time will be 5 seconds between each letter, which is  
long enough for kids who struggle. If students are not able to name any letters in the first row 
of the grid, then you ask “Can you tell me the names of any of the other letters?” If they can’t, 
then you say “okay, thank you” and you discontinue the assessment. We’re just in the 
beginning stages of putting together those materials, and we will follow the processes and 
procedures of item development. 

 
Because the KA will be non-secure next year, will the teachers be able to keep record of this data for 
their own tracking purpose? Last year, we basically tested the students twice, once for KA and once 
using our own tests. These two tests basically tested the same things.    

- Districts have created their own tracking spreadsheets in the past to track and record student 
information. Now you are able to use that information freely amongst your district and schools 
to make instructional decisions, where in the past that was not allowed. 

 
Can you explain what is meant by letter recognition? I'm not clear on how that's different from letter 
names.   

- Letter recognition would be different in the fact that it would be all 26 upper case letters and all 
26 lower case letters, which is different than the time fluency measures, which is a randomized 
upper/lower case letter. You are not sure if students have been presented all the letters or not. 
The letter recognition measure aligns with the early learning standards, as well as the common 
core state standards.  

 
I read the following in the press release for the KA results: 
"Beginning in the 2016-17 school year, data from the assessment will be immediately ready for 
analysis and feedback so that educators and hubs can use the information to better inform their 
practice." 

- That means at the local level, districts and schools will be able to use the data collected on the 
scoresheets to make instructional decisions.  In the past, you were not allowed to use that 
information until ODE had validated that data and gone through that process. We are referring 
to the information collected during administration and captured on the response sheets locally 
without waiting for official scores.          
   

Will there be specific processes established for sharing KA data with hubs?  
- We will look into specific processes for establishing sharing the KA data with hubs. We will 

work with the early learning division on that. We’re just getting into planning for the next year’s 
administration in earnest. Most likely what you can expect in that regard would be best 
practices and recommendations as opposed to requirements on sharing protocols with hubs. 
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We will be providing guidelines but not necessarily restrictive requirements.   
      

Essential Skills 
Does AESRP need anything from districts to support the analysis of ASPIRE? 

- We’re in the process of exploring whether we can use ACT’s concordance data from Plan to 
ASPIRE as the approach to identifying a new achievement standard. Given this, we don’t 
anticipate needing data from districts, but if we don’t find this approach to be technically 
sufficient, then we’ll follow up with districts who have administered ASPIRE to coordinate with 
them.  

 
Will seniors graduating this year be held to the new ACT achievement standards, or will they still be 
able to use the old achievement standards?   

- The question about what achievement standards a student is held to is not based on their 
cohort year or when they’re graduating, but it’s based on when they took the assessment, and 
that applies to ACT, PSAT, SAT and all of the assessments in transition. When you look at the 
other standardized assessments table in Essential Skills manual or AA Update this past week, 
there are notes saying when the assessment was approved, and this will let you know if the 
student can use the past achievement standards. 
 

Can you explain why the ACT writing score on its own is not sufficient for Essential Skills? Why was it 
necessary to move to a combination of English and Writing?   

- The reason for this is that when we approved ACT writing initially, it was a combined score 
representing English and a timed writing assessment, and in order to move forward with 
getting ACT writing approved in a short time frame this spring so that it can be used this year, 
we need to stay consistent with our approval. The process of evaluating ACT writing on its 
own--in its revised form—would require a new evaluation and would not have been feasible for 
a spring score adoption. Please note the English section addresses conventions and other 
forms of grammatical understanding. For consistency, if we evaluate the writing portion of ACT 
we would also need to look at the other assessments that represent combined writing and 
English questions, such as SAT. We are planning to take this to AESRP for consideration this 
spring and fall of next year. 

 
Miscellaneous Questions:            
At this point how are Oregon colleges getting the information about Smarter Balanced scores?  

- This area is undergoing active discussion and investigation by the Data Governance 
Committee, but at this time we do not have any specifics to share. We certainly understand 
this is a pressing concern in the field and as information becomes available we will send out 
communications to field through our various channels (DTC Listserv, AA Update, etc.).  
              

Can you speak to the print on request designated support and the limits of its use. I am receiving a 
large number of requests to have it turned on. 

- The decision to assign a student a designated support must be on an individual student based 
on individual student need. There is no documentation for a designated support, other than 
activating the support in TIDE. To identify the student need, it does need to be an individual 
decision. Specifically for print on request, it was intended to be a fairly limited application; if 
you go back a few years in accessibility categories prior to our current structure, it was 
considered as a restricted resource. It was not required the student be on an IEP or 504 plan, 
but it was anticipated that a fairly high threshold be applied in identifying eligible students. It 
was not intended to be a casual “the student would like to have it printed” – that there would be 
a genuine need the student needed a paper version. There are various reasons a student may 
fall into the category. We do not characterize which students can use this support, but we 
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strongly encourage your discretion in which students will benefit from this. The practice test is 
a wonderful opportunity to identify this need (practice tests will need to be done in a TA-
proctored session for this feature). This support also adds testing time in printing materials, so 
something to keep in mind when assessing need as well.  

 
As a reminder on test security, all print on request materials must be sent to a secure printer 
that is being monitored and supervised at all times by an individual that has signed the correct 
test assurance security form. Students, for instance, cannot pick materials up off of the printer 
outside of a testing environment; that is considered a test impropriety. There is also a best 
practices document that provides assistance in this area.      
               

The state opt out form does not list ELPA21. Please provide guidance re: what documentation is 
needed from parents and sample verbiage.       

- This is correct, under HB2655, which required the opt-out form for parents to opt students out 
of testing, it is limited to summative assessments in the area of mathematics and English 
language arts. So that includes Smarter Balanced tests as well as Math and ELA Extended 
Assessments. All of Oregon’s additional assessments (Kindergarten Assessment, ELPA21, 
OAKS Science & Social Sciences, etc.) still fall under the old policy in OAR-581-022-1910 
where parents need to submit a letter to the district to opt-out due to disability or religion, they 
would need to propose an alternate activity that achieves the same purpose as the scheduled 
activity, and the district is required to review the request and determine whether to approve it 
or not. It is up to the district whether they want the parent to come in and meet with the teacher 
or principal or follow any other protocol. All parent-requested exemptions policies are located 
in the Test Administration Manual. 

               
 
 


