
Standards‐Based	IEP	Present	Level	&	Annual	Goal	Examples	(2011‐12)	
	
	
Area	 Present	Levels	(Strengths/Expectations/Needs/Priority)	 Annual	Goal	

Who/What/Why/How/Criteria	
READING	
	

	 	

5th	grade	
student	
	

Strengths:		XXX	can	read	DRA	20	(beginning	second	grade)	at	the	instructional	level
(95%	accuracy).			She	uses	meaning	and	syntax	as	cueing	systems.		XXX	rereads	and	
crosschecks	with	picture	cues	when	reading	unfamiliar	words.		After	rereading,	XXX	
self‐corrects	90%	of	her	miscues	 in	order	 to	gain	understanding	of	 the	 text.	 	When	
reading	difficult	text,	XXX	slows	down	and	on	6/14	opportunities	she	used	visual	cues	
(of	 initial	 letter‐sounds)	 reading	 difficult	 text.	 	 She	 is	 able	 to	 retell	 the	 beginning,	
middle	and	ending	events	with	some	details.		
Assessment	Administered	3/12/12:	 	 Developmental	Reading	Assessment,	 Teacher	
observation	
5th	 graders	 are	 expected	 to	 read	 5th	 grade	 level	 text	with	 sufficient	 accuracy	 and	
fluency	to	support	comprehension	as	well	as	know	and	apply	grade‐level	phonics	and	
word	analysis	skills	in	decoding	words.	
Given	XXX’s	current	skills	and	common	core	expectations,	a	prioritized	need	is	to	use	
a	balanced	cueing	system	(meaning,	syntax,	visual)	when	reading	a	variety	of	text	in	
order	to	increase	accuracy,	fluency	and	comprehension.	

Given	repeated	practice	and	a	variety	of	
DRA	 level	 30	 texts,	 XXX	 will	 use	 a	
balanced	 cueing	 system	 (meaning,	
syntax,	 visual)	 with	 90‐95%	 accuracy	
in	order	to	gain	understanding	of	what	
she	read.		
	
	

11th	grade	
student	
	

Strengths:	On	9/15/11,	XXX	demonstrated	that	she	could	read	an	8th	grade	level	text	
at	117	correct	words	per	minute.		She	read	multi‐syllabic	words,	re‐read	when	stuck	
and	 used	 context	 clues.	 On	 11/10/11,	 she	 was	 able	 to	 answer	 comprehension	
questions	 on	 an	 8th	 grade	 level	 fictional	 text	 with	 70%	 accuracy	 (14/20	 correct	
answers).		XXX	was	able	to	answer	literal	questions.	
Needs:	 	 XXX	 would	 benefit	 from	 additional	 strategies	 for	 reading	 inferential	
comprehension	understand	more	of	what	she	reads	in	class.		

Given	 repeated	 practices	 and	 visual	
reminders,	XXX	will	use	comprehension	
strategies	 to	 comprehend	 grade	 level	
text	with	at	least	80%	accuracy	in	order	
to	 gain	 knowledge	 from	 a	 variety	 of	
texts.	

MATH	 	
12th	grade	
student	
	
	

Based	 on	 a	 recent	 informal	 assessments	 and	 probes	 from	March	 2012‐April	 2012,
XXX	demonstrated	the	following		Strengths:	
With	scaffolding,	XXX	can:	
*identify	pennies,	nickels,	dimes,	and	quarters	as	well	as	state	their	values		
*identify	dollar	bills,	fives,	tens,	and	twenties	as	well	as	state	their	values		
*add	various	amounts	of	coins	and	bills	using	adding	with	a	decimal	as	well	as	adding	
the	amounts	with	mental	math		

When	 given	 functional	 academic	 tasks	
in	 classroom	 or	 community‐based	
settings,	 XXX	 will	 determine	 change	
due	 on	 purchases	 and	 tell	 time	 to	 the	
minute	in	order	to	apply	basic	time	and	



*use	the	correct	'dollar	up'	method	for	making	payments	up	to	$20.00	independently
*identify	elapsed	time	when	given	specific	sentence	frames	(will	it	be...,	was	it.....ago,	
how	much	time	will	pass	between.....)	to	the	hour.			
Needs‐Students	 in	 high	 school	 are	 expected	 to	 "learn	 number	 sense	 and	 how	 to	
manipulate,	compute	with	and	determine	algebraic	expressions."			
XXX	needs	to	perform	various	functional	math	tasks	related	to	counting	money	and	
making	purchases	to	increase	independence	with	money.		Furthermore,	XXX	needs	to	
accurately	 tell	 time	 and	 demonstrate	 knowledge	 of	 elapsed	 time	 so	 that	 she	 can	
increase	 independence	 related	 to	 personal	 responsibility,	 planning,	 organization,	
punctuality,	and	job	readiness.		Finally,	XXX	needs	to	compute	simple	math	problems	
to	 increase	her	conceptual	understanding	of	numbers	as	 related	 to	everyday	needs	
like	money	and	time.			
Priority	need:	Given	XXX’s	 current	needs	and	 the	expectations	 for	students	 in	high	
school,	 a	 priority	 need	 is	 determine	 change	 due	 on	 purchases	 and	 tell	 time	 to	 the	
minute.	

money	skills	in	the	community	and	job	
settings	with	90%	accuracy.	
	

BEH.	AND	
SOCIAL	
SKILLS	

	 	

3rd	grade	
student	
	
	

Strengths	
According	 to	 the	 CICO	 (Check	 In	 Check	Out)	 data	 from	 February	 2012‐April	 2012,	
XXX	has	been	safe	(keeping	his	body	and	materials	to	himself)	this	winter	and	spring	
99%	of	the	time.		XXX	has	been	respectful	(speaking	in	a	kind	voice	with	kind	words)	
96%	 during	 this	 time	 period.	 	 XXX	 has	 been	 responsible	 (putting	 away	 materials,	
helping	with	classroom	jobs)	94%	during	this	time	period.		XXX's	reader's	workshop	
teacher	 reported	 the	 number	 of	 talk	 outs	 has	 decreased	 and	 he	 is	 increasing	 the	
amount	of	time	he	is	paying	attention	to	the	content	of	the	discussion.			
XXX's	music	teacher	reports	he	is	a	reliable	participant	who	quickly	corrects	himself	
and	apologizes	if	he	makes	a	mistake.		He	is	quickly	redirectable	by	adults.			
Needs	
XXX	needs	to	"check	for	his	understanding"	before	 initiating	any	academic	task	and	
self‐advocate	by	clarifying	what	 is	expected	from	the	teacher	before	beginning	each	
academic	task.						
3rd	 graders	 are	 expected	 to	 understand	 and	 apply	 directions	 and	 instructions	
throughout	the	school	setting.	
Priority	
In	 order	 to	 access	 general	 education	 curriculum	 fully	 XXX	 needs	 to	 ignore	
distractions;	 interpret	 meaning;	 and	 attend	 to	 instructions	 and	 directions.	 These	
skills	are	important	for	XXX	to	receive	information	related	to	academic	content.	

When	given	verbal	requests	by	staff,		
XXX	 will	 repeat/paraphrase	 the	
information	 or	 directions	 in	 order	 to	
access	 general	 education	 curriculum	
and	build	positive	social	relationships	4	
of	5	opportunities.	



FUNC.	
ROUTINES	

	

3rd	grade	
student	

A	strength	for	XXX	is	 following	her	 lunch	routine	and	bathroom	routine	with	visual	
supports	and	1‐step	verbal	directions.	For	the	lunch	routine,	XXX	is	participating	with	
her	nondisabled	peers	in	the	cafeteria.		Given	visuals,	video	modeling,	limited	verbal	
directions	 from	adults	supporting	her,	XXX	has	markedly	 improved	 in	her	behavior	
during	 lunch.	 	A	 review	of	 checklist	 shows	 that	 she	has	decreased	 the	 incidence	of	
throwing	 her	 lunch	 tray	 to	 1	 time	 in	 the	 past	 6	 days.	 She	 needs	 to	 learn	 to	 access	
silverware	 without	 touching	 more	 than	 the	 items	 she	 needs.	 	 For	 the	 bathroom	
routine,	XXX	completes	8/10	steps	of	 the	toileting	routine	with	visual	supports	and	
simple	 1‐step	 verbal	 directions.	 She	 needs	 to	 not	 splash	 her	 hands	 in	 or	 put	 her	
clothing	 in	 the	 toilet	 bowl.	 	 For	 hand	 washing,	 XXX	 completes	 6/8	 steps	 with	 the	
above	mentioned	prompting.	XXX	needs	to	complete	the	steps	without	playing	in	the	
water,	getting	paper	towels	wet	in	the	sink	to	play	with,	and	sitting	on	the	floor.	XXX	
has	 a	 visual	 schedule,	which	 consists	 of	 line	 drawing	 icons	 in	 2‐inch	 size.	 	 Given	 a	
token	to	signal	"check	schedule",	XXX	will	walk	to	the	area	10%	of	times	prompted.		
At	other	times	she	will	throw	the	token,	push/kick	at	the	hand	presenting	the	token	
to	her,	and/or	scream.			
A	priority	need	 for	XXX	 is	 to	 follow	 the	steps	of	 functional	 school	 routines	 (arrival,	
work	activity)	in	order	to	increase	her	participation	in	her	scheduled	activities	50%	
GRADE	 LEVEL	 EXPECTATIONS:	 XXX's	 same‐age	 peers	 are	 expected	 to	 engage	 in	 a	
variety	of	academic	tasks.		Students	in	2nd	and	3rd	grade	are	expected	to	display	safe,	
respectful	 and	 responsible	 behaviors.	 These	 behaviors	 are	 observed	 when	 the	
student	follows	directions,	makes	appropriate	transitions	between	activities,	respects	
others/school	materials,	and	participates	in	group	activities.		

Given	 video	 modeling,	 repeated	
practice	and	limited	verbal	redirection,	
XXX	will	 follow	 the	 steps	 of	 functional	
school	routines	in	order	to	increase	her	
participation	in	her	scheduled	activities	
to	50%	of	the	time.	

TRANSI‐
TION	

	 	

Transition	
age	
student	
	

Strengths:		
During	 a	 recent	 informal	 Transition	 Interview	 (01/2012),	 XXX	 expressed	 that	 she	
would	be	 interested	 in	working	at	a	store.	 	She	said	that	she	 likes	stocking	shelves.		
She	 said	 that	 she	 would	 enjoy	 working	 around	 people	 and	 that	 she	 would	 need	
people	 to	 help	 her	 with	 what	 to	 do.	 	 Currently,	 XXX	 is	 working	 at	 Volunteers	 of	
America	for	75	minutes	2	times	a	week.	 	She	also	works	sorting	clothes,	organizing	
and	shredding	paper	 for	 the	district's	clothing	closet	2	days	a	week.	 	 She	 is	able	 to	
complete	1	step	directions	with	100%	accuracy	at	both	job	sites.	XXX	states	that	she	
enjoys	going	to	work	at	V	of	A.			
Needs:		XXX	is	easily	distracted	when	at	work.		When	observed	6	times	for	20	minute	
time	intervals	(11‐12/2012)	she	chose	to	be	finished	before	actually	finishing	her	job	

After	 reviewing	 a	 visual	 schedule,	 XXX	
will	 follow	 2‐3	 step	 directions	 with	
80%	 accuracy	 within	 the	 context	 of	 a	
work	 site	or	work‐related	 training	 site	
in	order	to	gain	fluency	with	on‐the‐job	
skills,	 as	 measured	 by	 teacher	
observation.	
	



5	of	6	times.		XXX	struggles	to	follow	multistep	directions	or	to	ask	questions	if	she	is	
not	clear	about	what	she	is	to	do.			
Priority	Needs:	Follow	multi‐step	directions	at	job	sites.

COMMUN‐
CATION	

	 	

6th	grade	
student	

All	data	taken	from	SLP	data	review	04/04/12.
	
XXX	has	 improved	his	 listening	skills	 tremendously	 in	small	group	speech	sessions.	
Last	 year,	 he'd	 be	 able	 to	 rephrase	 what	 a	 friend	 was	 saying	 50%	 of	 the	 time	 in	
structured	conversation.	Now,	XXX	is	an	active	listener	(has	body	facing	friend,	makes	
some	eye	contact),	and	gives	1	comment	or	question	 in	unstructured	conversations	
with	 peers,	 70%.	 This	 is	 an	 access	 skill,	 which	 will	 help	 XXX	 participate	 in	 group	
projects	in	the	classroom,	and	asking	and	answering	questions	in	class.	He	attends	to	
peers	and	adults	who	are	talking	with	improved	frequency	(50%	to	70%).		
	
In	the	area	of	pragmatics,	XXX	has	worked	for	several	years	on	speaking	about	non‐
preferred	topics.	In	the	speech	room	conversation	activities,	XXX	will	choose	to	talk	
about	Pokémon	or	a	Wizards	101	video	game	100%	of	the	time.	Two	years	ago,	when	
this	work	began,	XXX	would	 try	 to	hide	and	would	cry	and	say	he	was	going	home	
when	a	friend	or	adult	asked	to	talk	about	another	topic	besides	Pokémon.	Now,	XXX	
tolerates	 peers	 introducing	 new	 topics.	 He	 will	 now	make	 2	 comments	 and	 ask	 1	
question	when	in	conversation	with	a	peer	in	structured	activities	and	conversations,	
70%.		
	
XXX	 identifies	 a	 topic	 with	 50%	 accuracy	 in	 conversation.	 It	 is	 very	 difficult	 to	
understand	XXX	because	he	starts	in	the	middle	of	a	story.	For	example,	he'll	say,	"I	
got	to	the	4th	level,	and	it	was	great.	It's	a	good	score	and	my	wizard	was	excellent...."	
without	 identifying	 a	 topic.	 That,	 paired	with	XXX's	 profound	articulation	disorder,	
makes	XXX	difficult	to	understand	in	the	classroom.		
	
These	pragmatic	skills	are	access	skills,	which	will	allow	XXX	to	participate	in	group	
assignments	and	discussions	in	the	classroom	setting.		
	
Prioritized	needs	of	the	team	include	continuing	to	work	on	pragmatics	skills	in	the	
area	of	identifying	a	topic	and	speaking	on	non‐preferred	topics.

When	given	a	non‐preferred	topic	(i.e.	
not	Pokémon),	XXX	will	have	4‐5	
conversational	exchanges	(questions,	
comments)	on	a	topic	a	peer	chooses	in	
order	to	have	a	conversation	80%	of	
the	opportunities.		
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