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This excerpt applies to Key Criteria for Questions and Tasks 

1. Questions are grounded in the text and are worth thinking about and answering. Materials that 

accompany texts should ask students to think about what they have heard or read and then ask 

them to draw evidence from the text in support of their ideas about the reading. The standards 

strongly suggest that a majority of questions posed to children be based on the text under 

consideration. (This is equally true for read-alouds students listen to and for material students read 

for themselves.) Materials should be sparing in offering activities that are not text dependent. 

Whether written or spoken, responses based on students’ background knowledge and the 

experiences they bring with them to school are not sufficient. A proficient answer should require 

thinking about the text carefully and finding evidence in the text itself to support the response. 

Discussions tasks, activities, questions, and writings following readings should draw on a full range 

of insights and knowledge contained in the text in terms of both content and language. Instructional 

support materials should focus on posing questions and writing tasks that help students become 

interested in the text, rather than on trying to cajole or entertain students as a prerequisite for 

asking them to engage with the text. 

 

2. Prereading activities start with the text itself. Scaffolding, summaries, and stimulant questions that 

connect the reader to the text ahead of time should not preempt or replace the text by translating 

its contents for students or telling students what they are going to learn. Students’ initial exposure 

to a text should engage them directly with the text so they can begin to make meaning for 

themselves. Students should be able to glean the information they need from multiple readings of a 

text. These multiple readings may include initially having a text read to them by the teacher while 

students follow along in the text with successive independent readings completed by the students. 

In particular, aligned curriculum should explicitly direct students to re-read challenging portions of 

the text. This is equally true for material read aloud to students and for texts that students access on 

their own. Follow-up support should guide readers in the use of appropriate strategies and habits 

when encountering places in the text where they might struggle, including pointing students back to 

the text with teacher support when they are confused or run into vocabulary problems. Extra textual 

scaffolding prior to and during the first read should focus on words that are essential to a basic 

understanding and that students are not likely to know or be able to determine from context. As a 

preferred option for read-alouds, teachers should be directed to read aloud materials themselves, 

rather than listening along with their students to the text read by a recorded voice. Texts and the 

questions asked of students also should be selected and ordered so that they bootstrap onto each 

other. In short, prereading activities related to the text should be such that the text itself is the focus 

of the instruction and children are able to appreciate and get a sense of the selection as a whole.  

 

3. Rather than focusing on general strategies and questions disconnected from texts, strategies and 

questions are cultivated in the context of reading specific texts. Close and careful reading must be 

at the heart of classroom activities and not be consigned to the margins when completing 

assignments. Practices such as organizing instructional units around broad, abstract themes like 

“traditions” or “our changing world” can be hard to develop and even harder for students to grasp. 
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Such broad themes can invite teachers and readers to have general conversations rather than 

focusing reading on the specifics, drawing evidence from the text, and gleaning meaning from it. In 

addition, discussion of reading strategies must take its rightful place in service of reading 

comprehension, not as a separate body of material. Reading strategies are a tool for — not the point 

of — reading instruction. Appropriate strategies, to be effective, should be introduced and exercised 

only when they help clarify a specific part of a text and are dictated by specific features of a text 

(especially to assist with understanding more challenging sections). Over time, through supportive 

discussion, interaction, and reflection, students will learn to internalize the purpose of reading 

strategies in pursuit of the ultimate goal: helping them understand what they have read. 

 


