
 
Students can read closely and analytically to comprehend 

a range of increasingly complex literary and 
informational texts. 

 
 

Rationale for ELA/Literacy Claim #1 
 

At the heart of the Common Core State standards is a focus on literacy instruction that centers on careful 
examination of texts – reading closely and drawing evidence from the text to support inferences and 
judgments made (Coleman & Pimentel, 2011).  The ability to read a variety of text types, including 
increasingly complex texts, is a key cornerstone of being college and career ready. In 2006, ACT, Inc. 
released a report, “Reading between the Lines” that revealed an important finding: text complexity 
matters.  Being able to read and analyze a variety of complex texts helps students make sense of 
information, understand diverse viewpoints, and become active, productive and informed citizens. 
Students who are college and career ready in reading, can, without significant scaffolding, comprehend 
and evaluate complex texts across a range of types and disciplines, and they can cite and evaluate 
specific evidence when offering an oral, written, or graphic interpretation of a text.  
 

What sufficient evidence looks like for ELA/Literacy Claim #1 
 

At each grade level, students will engage with a variety of literary and informational texts, including 
literary nonfiction and texts covering science, social studies, and technical topics. Students are expected 
to answer questions that range from demonstrating the ability to locate key details and summarize 
central ideas to using textual evidence to analyze and support judgments made about the ideas presented. 
Indeed, the ability to refer to details and examples in support of claims, inferences, and conclusions is so 
central to reading that Reading standard 1 is considered a component of each of the summative 
assessment targets set forth for Claim #1.  This ability should be understood to go well beyond 
information location and retrieval.  Depending on the particular item or task, students may support 
responses with details drawn directly from the text (text-referential responses) or may do so by 
providing a rich, text-based synthesis that clearly reflects deep understanding of the text.  Given a 
question such as “Based on what you read, why did Jean’s mood improve?” a student might respond by 
noting that Jean’s mood improved because the daffodils began to bloom and leaves began to form on the 
trees” (underlined words taken directly from the text); however, an entirely different but text-relevant 
way to respond would be “Jean’s spirits lifted because the world around her changed and became more 
colorful as it turned to spring.” 
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ELA/Literacy Claim #1 



 

 
 
 
 

Some assessment items/tasks will focus on reading one text, while others will require students to 
compare, analyze, or integrate information from more than one text. Consistent with CCSS and the 
National Assessment of Educational Progress (NAEP) recommendations, at grades 3-5, equal 
assessment emphasis will be placed on reading both literary and informational texts. At grades 6-8, 
assessment emphasis will shift to slightly more on informational texts (55%) than on literary texts 
(45%). By high school, greater emphasis (70%) will placed on reading a range of informational texts, 
including literary nonfiction. Texts chosen for assessment will represent a variety of genres and formats 
for literary and informational texts. General guidelines will be developed during the test development 
phase regarding text selection for the reading assessment items and tasks at each grade span. 

Accessibility & Claim #1:  This claim clarifies the importance of comprehending both literary/narrative 
and informational/expository texts. It does not explicitly address the challenges that many students with 
disabilities face in the areas of decoding and fluency. In contrast to a view where decoding and fluency 
are gateways to comprehension, many successful adults with disabilities use alternative means of access 
to text (including assistive technologies, such as text to speech) to bypass the need for decoding and 
fluency when they comprehend and think critically about text. These individuals (Reitz, 2011) 
demonstrate high levels of success working with both literary and informational texts. Because of the 
importance of building skills in decoding and fluency in early schooling, the explication of the content 
may be different in early school grades compared to later school grades. Thus, providing assistive 
technologies such as speech to text may not be considered appropriate up through an intermediate-level 
grade, say, 4 or 5. After that, the use of speech to text (or a human reader) is considered an appropriate 
avenue of access to allow students to demonstrate that they are able to “read closely and critically to 
comprehend a range of increasingly complex literary and informational texts.” This approach is 
consistent with the CCSS document, which states that “for students with disabilities reading should 
allow for the use of Braille, screen reader technology, or assistive devices…” (p. 6). 
 
With respect to English learners and other test takers, it will be important to ensure that test items are 
measuring students’ mastery of the intended knowledge and skills, uncontaminated by irrelevant factors, 
such as language complexity unrelated to the focal construct being measured or language idioms or 
cultural referents that may be obscure to new immigrants.  Further, based on English language 
proficiency, it will important to provide access for ELL students to items / tasks that are linguistically 
accessible in all content areas, including English Language Arts & Literacy in History/Social Studies, 
Science, and Technical Subjects, without altering the focal constructs.  

About the “Summative Assessment Targets” that follow…  
    The following pages identify summative assessment targets that describe the evidence that will be used to support Claim 
#1. Summative assessment targets do not replace the Common Core standards; rather, they reference specific standards at 
each grade level that test developers will use to guide item and task development and collectively serve the purpose of 
providing a consistent sampling plan for assessment within and across grades. All assessment targets will have some test 
items, as determined by the test blueprints. 
    The targets that are provided are for grades 4, 8, and 11, serving as elementary, middle, and high school examples of the 
targets that the Consortium will develop for grades 3-11. The summative assessment targets at each grade level represent the 
prioritized content for assessment. Each assessment target is accompanied by the related standard(s) in the CCSS from which 
it is drawn, and by the intended cognitive rigor/depth-of-knowledge (DOK) required by the assessment target.  
    Anchor Standard 1 in reading (and each grade specific version of this standard) underlies Reading Standards 2-9. It focuses 
on students’ use of evidence to support their analyses (claims, conclusions, inferences) about texts. Hence, whether students 
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are asked to determine the central idea, the point of view, or the meaning of words and phrases and the like, they will be 
using Standard 1 (making inferences and supporting those inferences with evidence) in addition to one of the other reading 
standards 2-9. 
(Anchor Standard 10 (Range of Reading and Level of Text Complexity) underlies passage selection, rather than being 
captured under one or more specific Assessment Targets. 
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Grade 4 SUMMATIVE ASSESSMENT TARGETS  

ELA/Literacy Claim #1- Literary Texts 
Students can read closely and analytically to comprehend a range of increasingly complex 

literary and informational texts.   
50% of text-related assessment evidence will come from reading literary texts, and may include stories, 
poems, plays, myths, or legends 

To the degree possible, all literary passages will include at least one item  
assessing each of the assessment targets (#1-#4) below.

SUPPORTING EVIDENCE: Cite specific 
textual evidence to support conclusions drawn 
from the text(s) 
Standards: RL-1 
(RL-1 is a component of each of the seven 
targets listed below.) 

RL-1 Refer	to	details	and	examples	in	a	text	when	explaining	what	the	text	says	explicitly	
and	when	drawing	inferences	from	the	text.	
 

1. KEY DETAILS: Use explicit details and 
implicit information from the text to support 
answers or basic inferences 
Standards: RL-1, RL-3  
(DOK 1, DOK 2) 

RL-1 Refer	to	details	and	examples	in	a	text	when	explaining	what	the	text	says	explicitly	
and	when	drawing	inferences	from	the	text.	

RL-3	Describe	in	depth	a	character,	setting,	or	event	in	a	story	or	drama,	drawing	on	
specific	details	in	the	text	(e.g.,	a	character’s	thoughts,	words,	or	actions).  
 

2. CENTRAL IDEAS: Identify or summarize 
central ideas/ key events Standards: RL-2 
(DOK 2) 

RL-2	Determine	a	theme	of	a	story,	drama,	or	poem	from	details	in	the	text;	summarize	
the	text.	

3. WORD MEANINGS: Determine intended 
meanings of words, including words with 
multiple meanings (academic/tier 2 words), 
based on context, word relationships (e.g., 
synonyms), word structure (e.g., common 
Greek or Latin roots, affixes), or use of 
resources (e.g., dictionary, thesaurus)  
Standards: RL-4; L-4, L-5c 
(DOK 1, DOK 2) 
 

RL-4	Determine	the	meaning	of	words	and	phrases	as	they	are	used	in	a	text,	including	
those	that	allude	to	significant	characters	found	in	mythology	(e.g.,	Herculean).	

L-4	Determine	or	clarify	the	meaning	of	unknown	and	multiple‐meaning	words	and	
phrases	based	on	grade 4 reading and content, choosing	flexibly	from	a	range	of	strategies.	
a.	Use	context	(e.g.,	definitions,	examples,	or	restatements	in	text)	as	a	clue	to	the	meaning	
of	a	word	or	phrase.	
b.	Use	common,	grade‐appropriate	Greek	and	Latin	affixes	and	roots	as	clues	to	the	
meaning	of	a	word	(e.g.,	telegraph, photograph, autograph).	
c.	Consult	reference	materials	(e.g.,	dictionaries,	glossaries,	thesauruses),	both	print	and	
digital,	to	find	the	pronunciation	and	determine	or	clarify	the	precise	meaning	of	key	words	
and	phrases.	
L-5c	Demonstrate	understanding	of	words	by	relating	them	to	their	opposites	
(antonyms)	and	to	words	with	similar	but	not	identical	meanings	(synonyms).	

4. REASONING & EVALUATION: Use 
supporting evidence to justify/ explain 
inferences (character development 
/actions/traits; first or third person point of 
view; theme; author’s message)  
Standards: RL-2, RL-3, RL-6  
(DOK 3, DOK 46) 

RL-2	Determine	a	theme	of	a	story,	drama,	or	poem	from	details	in	the	text;	summarize	
the	text.	

RL-3	Describe	in	depth	a	character,	setting,	or	event	in	a	story	or	drama,	drawing	on	
specific	details	in	the	text	(e.g.,	a	character’s	thoughts,	words,	or	actions).	
RL-67

	Compare	and	contrast	the	point	of	view	from	which	different	stories	are	narrated,	
including	the	difference	between	first‐	and	third‐person	narrations.	
	

Use the specific text (or two texts) to determine two additional assessment targets (#5, #6, or #7) to be 
assessed in relation to the text(s). 

5. ANALYSIS WITHIN OR ACROSS 
TEXTS: Interpret, specify, or compare how 
information is presented across texts (first-
third person point of view, visual/oral formats, 
topics, themes, patterns of events)  
Standards: RL-6, RL-7, RL-9  
(DOK 3, DOK 4) 

RL-6	Compare	and	contrast	the	point	of	view	from	which	different	stories	are	narrated,	
including	the	difference	between	first‐	and	third‐person	narrations.	
RL-7	Make	connections	between	the	text	of	a	story	or	drama	and	a	visual	or	oral	
presentation	of	the	text,	identifying	where	each	version	reflects	specific	descriptions	and	
directions	in	the	text.	

RL-9 Compare	and	contrast	the	treatment	of	similar	themes	and	topics	(e.g.,	opposition	
of	good	and	evil)	and	patterns	of	events	(e.g.,	the	quest)	in	stories,	myths,	and	traditional	
literature	from	different	cultures.	
	

6. TEXT STRUCTURES & FEATURES: 
Relate knowledge of structural elements of 
texts or text features to obtain, interpret, 

RL-5	Explain	major	differences	between	poems,	drama,	and	prose,	and	refer	to	the	
structural	elements	of	poems	(e.g.,	verse,	rhythm,	meter)	and	drama	(e.g.,	casts	of	
characters,	settings,	descriptions,	dialogue,	stage	directions)	when	writing	or	speaking	

                                                      
6 In many, but not all cases, when students analyze deeply and draw information from multiple (full) texts for supporting evidence, the DOK level becomes 

level 4, whereas the same task using a single text (or shorter excerpts) would be DOK level 3.  
7  CC Standards that are underlined indicate that more than one text or more than one text format is required for assessment items. 
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explain, or connect information within texts 
Standards: RL-5 
(DOK 2, DOK 3) 

about	a	text.

7. LANGUAGE USE: Determine or interpret 
figurative language, literary devices, or 
connotative meanings of words and phrases 
used in context and the impact of those word 
choices on meaning and tone 
Standards: L5, L-5a, L-5b  
(DOK 2, DOK 3) 

L-5	Demonstrate	understanding	of	figurative	language,	word	relationships,	and	nuances	
in	word	meanings 
L-5a	Explain	the	meaning	of	simple	similes	and	metaphors	(e.g.,	as	pretty	as	a	picture)	in	
context.	

L-5b	Recognize	and	explain	the	meaning	of	common	idioms,	adages,	and	proverbs.		

 

Grade 4 SUMMATIVE ASSESSMENT TARGETS  
ELA/Literacy Claim #1- Informational Texts 

Students can read closely and analytically to comprehend a range of increasingly complex 
literary and informational texts. 

50% of text-related assessment evidence will come from reading informational texts, and may include science, 
social studies, and technical texts/topics 

To the degree possible, all informational passages will include at least one item assessing each of the 4 
assessment targets (#8-#11) below.

SUPPORTING EVIDENCE: Cite specific 
textual evidence to support conclusions drawn 
from the text(s) 
Standards: RI-1 
(RI-1 is a component of each of the seven 
targets listed below.) 

RI-1 Refer	to	details	and	examples	in	a	text	when	explaining	what	the	text	says	
explicitly	and	when	drawing	inferences	from	the	text.	
 

8. KEY DETAILS: Use explicit details and 
implicit information from the text to support 
answers or basic inferences about information 
presented  
Standards: RI-1, RI-3  
(DOK 1, DOK 2) 

RI-1	Refer	to	details	and	examples	in	a	text	when	explaining	what	the	text	says	explicitly	
and	when	drawing	inferences	from	the	text.	

RI-3	Explain	events,	procedures,	ideas,	or	concepts	in	a	historical,	scientific,	or	technical	
text,	including	what	happened	and	why,	based	on	specific	information	in	the	text. 

9. CENTRAL IDEAS: Identify or summarize 
central ideas, key events, or procedures  
Standards: RI-2  
(DOK 2) 

RI-2	Determine	the	main	idea	of	a	text	and	explain	how	it	is	supported	by	key	details;	
summarize	the	text.	
	

10. WORD MEANINGS: Determine intended 
meanings of words, including domain-specific 
(tier 3) words and academic (tier 2) words with 
multiple meanings, based on context, word 
relationships (e.g., synonyms), word structure 
(e.g., common Greek or Latin roots, affixes), or 
use of resources (e.g., dictionary, glossary)  
Standards: RI-4; L-4, L-5c, L-6 
(DOK 1, DOK 2) 

RI-4	Determine	the	meaning	of	general	academic	and	domain‐specific	words	or	phrases	
in	a	text	relevant	to	a	grade 4 topic or subject area.	

L-4	Determine	or	clarify	the	meaning	of	unknown	and	multiple‐meaning	words	and	
phrases	based	on	grade 4 reading and content, choosing	flexibly	from	a	range	of	strategies.	
a.	Use	context	(e.g.,	definitions,	examples,	or	restatements	in	text)	as	a	clue	to	the	meaning
of	a	word	or	phrase.	
b.	Use	common,	grade‐appropriate	Greek	and	Latin	affixes	and	roots	as	clues	to	the	
meaning	of	a	word	(e.g.,	telegraph, photograph, autograph).	
c.	Consult	reference	materials	(e.g.,	dictionaries,	glossaries,	thesauruses),	both	print	and	
digital,	to	find	the	pronunciation	and	determine	or	clarify	the	precise	meaning	of	key	
words	and	phrases.	

L-5c	Demonstrate	understanding	of	words	by	relating	them	to	their	opposites	
(antonyms)	and	to	words	with	similar	but	not	identical	meanings	(synonyms).	
L-6	Acquire	and	use	accurately	grade‐appropriate	general	academic	and	domain‐specific
words	and	phrases,	including	those	that	signal	precise	actions,	emotions,	or	states	of	
being	(e.g..,	quizzed,	whined,	stammered)	and	that	are	basic	to	a	particular	topic	(e.g.,	
wildlife,	conservation,	and	endangered	when	discussing	animal	preservation).	
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11. REASONING & EVALUATION: Use 
supporting evidence to justify or interpret how 
information is presented or integrated (author’s 
reasoning, type of account, visual/graphic 
information, concepts, ideas)  
Standards: RI-3, RI-6, RI-8, RI-9  
(DOK 3, DOK 4) 

RI-3	Explain	events,	procedures,	ideas,	or	concepts	in	a	historical,	scientific,	or	technical	
text,	including	what	happened	and	why,	based	on	specific	information	in	the	text.	

RI-6	Compare	and	contrast	a	firsthand	and	secondhand	account	of	the	same	event	or	
topic;	describe	the	differences	in	focus	and	the	information	provided.	

RI-8	Explain	how	an	author	uses	reasons	and	evidence	to	support	particular	points	in	a	
text.	

RI-9	Integrate	information	from	two	texts	on	the	same	topic	in	order	to	write	or	speak	
about	the	subject	knowledgeably.	
	

Use the specific text (or two texts) to determine two additional assessment targets (#12, #13, or #14) to be 
assessed in relation to the text(s). 

12. ANALYSIS WITHIN OR ACROSS 
TEXTS: Interpret, explain, or connect 
information presented within or across texts 
(e.g., compare-contrast, show cause-effect, 
integrate information)   
Standards: RI-7, RI-9  
(DOK 2, DOK 3) 

RI-7	Interpret	information	presented	visually,	orally,	or	quantitatively	(e.g.,	in	charts,	
graphs,	diagrams,	time	lines,	animations,	or	interactive	elements	on	Web	pages)	and	
explain	how	the	information	contributes	to	an	understanding	of	the	text	in	which	it	
appears.	

RI-9	Integrate	information	from	two	texts	on	the	same	topic	in	order	to	write	or	speak	
about	the	subject	knowledgeably. 

13. TEXT STRUCTURES/ FEATURES: 
Relate knowledge of text structures and text 
features (e.g., graphs, charts, timelines) to 
obtain, interpret, explain, or integrate 
information  
Standards: RI-5, RI-7  
(DOK 2) 

RI-5	Describe	the	overall	structure	(e.g.,	chronology,	comparison,	cause/effect,	
problem/solution)	of	events,	ideas,	concepts,	or	information	in	a	text	or	part	of	a	text.	

RI-7	Interpret	information	presented	visually,	orally,	or	quantitatively	(e.g.,	in	charts,	
graphs,	diagrams,	time	lines,	animations,	or	interactive	elements	on	Web	pages)	and	
explain	how	the	information	contributes	to	an	understanding	of	the	text	in	which	it	
appears. 

14. LANGUAGE USE: Determine or interpret 
figurative language/literary devices or 
connotative meanings of words and phrases 
used in context and the impact of those word 
choices on meaning and tone 
Standards: RI-4; L-5, L-5a, L-5b  
(DOK 2, DOK 3) 

L-4	Determine	or	clarify	the	meaning	of	unknown	and	multiple‐meaning	words	and	
phrases	based	on	grade 4 reading and content, choosing	flexibly	from	a	range	of	strategies.	

L-5	Demonstrate	understanding	of	figurative	language,	word	relationships,	and	nuances	
in	word	meanings 
L-5a	Explain	the	meaning	of	simple	similes	and	metaphors	(e.g.,	as	pretty	as	a	picture)	
in	context.	
L-5b	Recognize	and	explain	the	meaning	of	common	idioms,	adages,	and	proverbs.	

 

 Grade 8 Summative Assessment Targets  
ELA/Literacy Claim #1- Literary Texts 

Students can read closely and analytically to comprehend a range of increasingly complex 
literary and informational texts. 

45% of text-related items will come from reading literary texts, 
and may include stories, poems, plays/drama, myths, mysteries, or science fiction 

To the degree possible, all literary passages will include at least one item  
assessing each of the assessment targets (#1- #4).

SUPPORTING EVIDENCE: Cite specific 
textual evidence to support conclusions drawn 
from the text(s) 
Standards: RL-1 
(RL-1 is a component of each of the seven 
targets listed below.) 

RL-1 Cite	the	textual	evidence	that	most	strongly	supports	an	analysis	of	what	the	text	
says	explicitly	as	well	as	inferences	drawn	from	the	text.	

 

1. KEY DETAILS: Identify explicit textual 
evidence to support inferences made or 
conclusions drawn 
Standards: RL-1, RL-3 
(DOK 2) 

RL-1			Cite	the	textual	evidence	that	most	strongly	supports	an	analysis	of	what	the	text	
says	explicitly	as	well	as	inferences	drawn	from	the	text.	
RL-3 Analyze	how	particular	lines	of	dialogue	or	incidents	in	a	story	or	drama	propel	
the	action,	reveal	aspects	of	a	character,	or	provoke	a	decision.	

2. CENTRAL IDEAS:  Summarize central 
ideas/key events using key details from the 
text 
Standards: RL-2  
(DOK 2) 

RL-2			Determine	a	theme	or	central	idea	of	a	text	and	analyze	its	development	over	the	
course	of	the	text,	including	its	relationship	to	the	characters,	setting,	and	plot;	provide	an	
objective	summary	of	the	text.	

3. WORD MEANINGS: Determine intended, RL-4			Determine	the	meaning	of	words	and	phrases	as	they	are	used	in	a	text,	including	
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precise, or nuanced meanings of words, 
including words with multiple meanings 
(academic/tier 2 words), based on context, 
word patterns, word relationships, word 
structure (e.g., common Greek or Latin roots, 
affixes), or use of resources (e.g., dictionary, 
thesaurus, digital tools)  
Standards: RL-4; L-4, L-5b, L-5c, L-6 
(DOK1, DOK 2) 

figurative	and	connotative	meanings;	analyze	the	impact	of	specific	word	choices	on	
meaning	and	tone,	including	analogies	or	allusions	to	other	texts.	
L-4			Determine	or	clarify	the	meaning	of	unknown	and	multiple‐meaning	words	or	
phrases	based	on	grade8 reading and content,	choosing	flexibly	from	a	range	of	strategies.	
a.	Use	context	(e.g.,	the	overall	meaning	of	a	sentence	or	paragraph;	a	word’s	position	or	
function	in	a	sentence)	as	a	clue	to	the	meaning	of	a	word	or	phrase.	
b.	Use	common,	grade‐appropriate	Greek	or	Latin	affixes	and	roots	as	clues	to	the	
meaning	of	a	word	(e.g.,	precede, recede, secede).	
c.	Consult	general	and	specialized	reference	materials	(e.g.,	dictionaries,	glossaries,	
thesauruses),	both	print	and	digital,	to	find	the	pronunciation	of	a	word	or	determine	or	
clarify	its	precise	meaning	or	its	part	of	speech.	
d.	Verify	the	preliminary	determination	of	the	meaning	of	a	word	or	phrase	(e.g.,	by	
checking	the	inferred	meaning	in	context	or	in	a	dictionary).	

L-5b	Use	the	relationship	between	particular	words	to	better	understand	each	of	the	
words. 
L-5c	Distinguish	among	the	connotations	(associations)	of	words	with	similar	
denotations	(definitions)	(e.g.,	bullheaded, willful, firm,	persistent, resolute).	

L-6	Acquire	and	use	accurately	grade‐appropriate	general	academic	and	domain‐
specific	words	and	phrases;	gather	vocabulary	knowledge	when	considering	a	word	or	
phrase	important	to	comprehension	or	expression.	

4. REASONING & EVALUATION: Apply 
reasoning and a range of textual evidence to 
justify inferences or judgments made 
(development of characters/setting/plot, point 
of view, theme, use of dialogue)  
Standards: RL-2, RL-3, RL-6  
(DOK 3) 

RL-2		Determine	a	theme	or	central	idea	of	a	text	and	analyze	its	development	over	the	
course	of	the	text,	including	its	relationship	to	the	characters,	setting,	and	plot;	provide	an	
objective	summary	of	the	text.	
RL-3		Analyze	how	particular	lines	of	dialogue	or	incidents	in	a	story	or	drama	propel	
the	action,	reveal	aspects	of	a	character,	or	provoke	a	decision.	
RL-6		Analyze	how	differences	in	the	points	of	view	of	the	characters	and	the	audience	
or	reader	(e.g.,	created	through	the	use	of	dramatic	irony)	create	such	effects	as	suspense	
or	humor.	

Use the specific text (or two or more texts) to determine two additional assessment targets (#5, #6, or #7) to be 
assessed in relation to the text(s). 

5. ANALYSIS WITHIN OR ACROSS 
TEXTS: Analyze relationships among literary 
elements within or across texts (dialogue, 
advancing action, character 
actions/interactions) or  use of source material 
to develop literary elements   
Standards: RL-3, RL-9  
(DOK 3, DOK 4) 

RL-3		Analyze	how	particular	lines	of	dialogue	or	incidents	in	a	story	or	drama	propel	
the	action,	reveal	aspects	of	a	character,	or	provoke	a	decision.		
RL-9		Analyze	how	a	modern	work	of	fiction	draws	on	themes,	patterns	of	events,	or	
character	types	from	myths,	traditional	stories,	or	religious	works	such	as	the	Bible,	
including	describing	how	the	material	is	rendered	new.	

6. TEXT STRUCTURES/FEATURES: 
Relate knowledge of text structures or genre 
features (visual/graphic/auditory effects) to 
analyze the impact of those choices on 
meaning or presentation   
Standards: RL-5, RL-7  
(DOK 3, DOK 4) 

RL-5		Compare	and	contrast	the	structure	of	two	or	more	texts	and	analyze	how	the	
differing	structure	of	each	text	contributes	to	its	meaning	and	style.	
RL-7		Analyze	the	extent	to	which	a	filmed	or	live	production	of	a	story	or	drama	stays	
faithful	to	or	departs	from	the	text	or	script,	evaluating	the	choices	made	by	the	director	
or	actors.	

7. LANGUAGE USE: Determine or interpret 
impact or intent of figurative language/literary 
devices or connotative meanings of words and 
phrases used in context and the impact of those 
word choices on meaning and tone 
Standards: RL-4; L-5, L-5a 
(DOK 3) 

RI-4		Determine	the	meaning	of	words	and	phrases	as	they	are	used	in	a	text,	including	
figurative,	connotative,	and	technical	meanings;	analyze	the	impact	of	specific	word	
choices	on	meaning	and	tone,	including	analogies	or	allusions	to	other	texts.	

L-5	Demonstrate	understanding	of	figurative	language,	word	relationships,	and	nuances	
in	word	meanings 
L-5a	Interpret	figures	of	speech	(e.g.	verbal	irony,	puns)	in	context.	
	

Grade 8 SUMMATIVE ASSESSMENT TARGETS  
ELA/Literacy Claim #1- Informational Texts 

Students can read closely and analytically to comprehend a range of increasingly complex 
literary and informational texts. 

55% of text-related items will come from reading informational texts, and may include biographies, and 
science, social studies, and technical texts/topics 

Overview of Claims and Evidence for CCSS ELA Assessment
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 will include at least one item assessing each of the 4 
assessment targets (#8-#11) below.

SUPPORTING EVIDENCE: Cite specific 
textual evidence to support conclusions drawn 
from the text(s) 
Standards: RI-1, RH-1, RST-1 
(RI-1 is a component of each of the seven 
targets listed below.) 

RI-1 	Cite	the	textual	evidence	that	most	strongly	supports	an	analysis	of	what	the	text	
says	explicitly	as	well	as	inferences	drawn	from	the	text.	

RH-1			Cite	specific	textual	evidence	to	support	analysis	of	primary	and	secondary	
sources.	

RST-1			Cite	specific	textual	evidence	to	support	analysis	of	science	and	technical	texts.	
 

8. KEY DETAILS: Identify explicit text 
evidence to support inferences made or 
conclusions drawn about texts   
Standards: RI-1, RH-1, RST-1, RI-3, RH-3  
(DOK 2) 

RI-1			Cite	the	textual	evidence	that	most	strongly	supports	an	analysis	of	what	the	text	
says	explicitly	as	well	as	inferences	drawn	from	the	text.	

RH-1			Cite	specific	textual	evidence	to	support	analysis	of	primary	and	secondary	
sources.	

RST-1			Cite	specific	textual	evidence	to	support	analysis	of	science	and	technical	texts.	
RI-3			Analyze	how	a	text	makes	connections	among	and	distinctions	between	
individuals,	ideas,	or	events	(e.g.,	through	comparisons,	analogies,	or	categories).	
RH-3			Identify key steps in a text’s description of a process related to history/social 
studies (e.g., how a bill becomes law, how interest rates are raised or lowered).	

9. CENTRAL IDEAS:  Summarize central 
ideas, topics/subtopics, key events, or 
procedures using supporting ideas and details  
Standards: RI-2, RH-2, RST-2 
(DOK 2) 

RI-2			Determine	a	central	idea	of	a	text	and	analyze	its	development	over	the	course	of	
the	text,	including	its	relationship	to	supporting	ideas;	provide	an	objective	summary	of	
the	text.	

RH-2			Determine the central ideas or information of a primary or secondary source; 
provide an accurate summary of the source distinct from prior knowledge or opinions.	

RST-2 Determine the central ideas or conclusions of a text; provide an accurate summary 
of the text distinct from prior knowledge or opinions.	

10. WORD MEANINGS: Determine 
intended or precise meanings of words, 
including domain-specific (tier 3) words and 
words with multiple meanings (academic/tier 2 
words), based on context, word relationships, 
word structure (e.g., common Greek or Latin 
roots, affixes), or use of resources (e.g., 
dictionary, glossary)  
Standards: RI-4, RH-4, RST-4; L-4, L-5b, 
L-5c, L-6 
(DOK 1, DOK 2) 
 

RI-4			Determine	the	meaning	of	words	and	phrases	as	they	are	used	in	a	text,	including	
figurative,	connotative,	and	technical	meanings;	analyze	the	impact	of	specific	word	
choices	on	meaning	and	tone,	including	analogies	or	allusions	to	other	texts.		

RH-4 Determine the meaning of words and phrases as they are used in a text, including 
vocabulary specific to domains related to history/social studies. 

RST-4 Determine the meaning of symbols, key terms, and other domain-specific words 
and phrases as they are used in a specific scientific or technical context relevant to grades 6–8 
texts and topics. 

L-4			Determine	or	clarify	the	meaning	of	unknown	and	multiple‐meaning	words	or	
phrases	based	on	grade8 reading and content,	choosing	flexibly	from	a	range	of	strategies.	
a.	Use	context	(e.g.,	the	overall	meaning	of	a	sentence	or	paragraph;	a	word’s	position	or		
function	in	a	sentence)	as	a	clue	to	the	meaning	of	a	word	or	phrase.	
b.	Use	common,	grade‐appropriate	Greek	or	Latin	affixes	and	roots	as	clues	to	the	
meaning	of	a	word	(e.g.,	precede, recede, secede).	
c.	Consult	general	and	specialized	reference	materials	(e.g.,	dictionaries,	glossaries,	
thesauruses),	both	print	and	digital,	to	find	the	pronunciation	of	a	word	or	determine	or	
clarify	its	precise	meaning	or	its	part	of	speech.	
d.	Verify	the	preliminary	determination	of	the	meaning	of	a	word	or	phrase	(e.g.,	by	
checking	the	inferred	meaning	in	context	or	in	a	dictionary).	

L-5b	Use	the	relationship	between	particular	words	to	better	understand	each	of	the	
words. 
L-5c	Distinguish	among	the	connotations	(associations)	of	words	with	similar	
denotations	(definitions)	(e.g.,	bullheaded, willful, firm, persistent, resolute).	

L-6 	Acquire	and	use	accurately	grade‐appropriate	general	academic	and	domain‐
specific	words	and	phrases;	gather	vocabulary	knowledge	when	considering	a	word	or	
phrase	important	to	comprehension	or	expression.	

Use the specific text (or two or more texts) to determine two additional assessment targets (#12, #13, or #14) 
to be assessed in relation to the text(s). 

 
11. REASONING & EVALUATION:  
Apply reasoning and a range of textual 
evidence to justify inferences or interpret 
author’s presentation of information (author’s 
line of reasoning, point of view/purpose 
support claims, concepts, ideas; relevance of 
evidence or elaboration to support claims)   
Standards: RI-6, RH-6, RST-6, RI-8,  RH-8, 
RST-8  

RI-6					Determine	an	author’s	point	of	view	or	purpose	in	a	text	and	analyze	how	the	
author	acknowledges	and	responds	to	conflicting	evidence	or	viewpoints.	
RH-6					Identify	aspects	of	a	text	that	reveal	an	author’s	point	of	view	or	purpose	(e.g.,	
loaded	language,	inclusion	or	avoidance	of	particular	facts).	

RST-6					Analyze the author’s purpose in providing an explanation, describing a procedure, or 
discussing an experiment in a text, identifying important issues that remain unresolved. 

RI-8				Delineate	and	evaluate	the	argument	and	specific	claims	in	a	text,	assessing	
whether	the	reasoning	is	sound	and	the	evidence	is	relevant	and	sufficient;	recognize	
when	irrelevant	evidence	is	introduced.	
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Grade 11 SUMMATIVE ASSESSMENT TARGETS  
ELA/Literacy Claim #1- Literary Texts 

Students can read closely and analytically to comprehend a range of increasingly complex 
literary and informational texts. 

30% of text-related items will come from reading literary texts, and may include stories, poems,  drama (comedies, 
tragedies), literary nonfiction, eighteenth-, nineteenth- and early-twentieth-century works of American literature 

To the degree possible, all literary passages will include at least one item assessing each of the assessment 
targets (#1- #4) below. 

SUPPORTING EVIDENCE: Cite specific 
textual evidence to support conclusions drawn 
from the text(s) 
Standards: RL-1 
(RL-1 is a component of each of the seven 
targets listed below.) 

RL-1 Cite	strong	and	thorough	textual	evidence	to	support	analysis	of	what	the	text	says	
explicitly	as	well	as	inferences	drawn	from	the	text,	including	determining	where	the	text	
leaves	matters	uncertain.	
 

1. KEY DETAILS: Cite explicit textual 
evidence to support inferences made or 
conclusions drawn about texts 
Standards: RL-1, R-3 
(DOK 28) 

RL-1			Cite	strong	and	thorough	textual	evidence	to	support	analysis	of	what	the	text	
says	explicitly	as	well	as	inferences	drawn	from	the	text,	including	determining	where	the	
text	leaves	matters	uncertain.	
RL-3	Analyze	the	impact	of	the	author’s	choices	regarding	how	to	develop	and	relate	
elements	of	a	story	or	drama	(e.g.,	where	a	story	is	set,	how	the	action	is	ordered,	how	the	
characters	are	introduced	and	developed).	
	

2. CENTRAL IDEAS:  Summarize central 
ideas/key events using key relevant details 
Standards: RL-2  
(DOK 2) 

RL-2			Determine	two	or	more	themes	or	central	ideas	of	a	text	and	analyze	their	
development	over	the	course	of	the	text,	including	how	they	interact	and	build	on	one	
another	to	produce	a	complex	account;	provide	an	objective	summary	of	the	text.	

3. WORD MEANINGS: Determine intended, 
precise, or nuanced meanings of words, 

RL-4			Determine	the	meaning	of	words	and	phrases	as	they	are	used	in	the	text,	
including	figurative	and	connotative	meanings;	analyze	the	impact	of	specific	word	

                                                      
8 For assessment target #1, students identify/select appropriate supporting evidence for stated inferences or conclusions. They 
do not  make and support their own conclusions; therefore, the DOK level is DOK 2, not DOK 3. 

(DOK 3) RH-8				Distinguish	among	fact,	opinion,	and	reasoned	judgment	in	a	text. 
RST-8		Distinguish	among	facts,	reasoned	judgment	based	on	research	findings,	and	
speculation	in	a	text. 

12. ANALYSIS WITHIN OR ACROSS 
TEXTS: Analyze one or more texts to 
determine how connections are made among 
topics/ information presented; or how 
conflicting information or presentation format 
reveals author interpretation of the topic 
Standards: RI-3, RH-3 
(DOK 3, DOK 4) 

RI-3				Analyze	how	a	text	makes	connections	among	and	distinctions	between	
individuals,	ideas,	or	events	(e.g.,	through	comparisons,	analogies,	or	categories).	
RH-3				Identify	key	steps	in	a	text’s	description	of	a	process	related	to	history/social	
studies	(e.g.,	how	a	bill	becomes	law,	how	interest	rates	are	raised	or	lowered).	
	

13. TEXT STRUCTURES/ FEATURES: 
Relate knowledge of text structures, formats, 
or genre-specific features (visual/graphic 
elements) to analyze the impact (advantages-
disadvantages) on meaning or presentation 
Standards: RI-5, RH-5, RST-5  
(DOK 3, DOK 4) 

RI-5	Analyze	in	detail	the	structure	of	a	specific	paragraph	in	a	text,	including	the	role	of	
particular	sentences	in	developing	and	refining	a	key	concept.	

RH-5	Describe	how	a	text	presents	information	(e.g.,	sequentially,	comparatively,	
causally).  
RST-5 Analyze how the text structures information or ideas into categories or hierarchies, 
demonstrating understanding of the information or ideas.	
	

14. LANGUAGE USE: Interpret impact or 
intent of figurative language/literary devices or 
connotative meanings of words and phrases 
used in context   
Standards: RI-4; L-5, L-5a, L-5-c 
(DOK 3) 

RI-4		Determine	the	meaning	of	words	and	phrases	as	they	are	used	in	a	text,	including	
figurative,	connotative,	and	technical	meanings;	analyze	the	impact	of	specific	word	
choices	on	meaning	and	tone,	including	analogies	or	allusions	to	other	texts.	

L-5 Demonstrate understanding of figurative language, word relationships, and nuances in word 
meanings. 
L-5a	Interpret	figures	of	speech	(e.g.	verbal	irony,	puns)	in	context.	
L-5c	Distinguish	among	the	connotations	(associations)	of	words	with	similar	
denotations	(definitions)	(e.g.,	bullheaded, willful, firm, persistent, resolute).	
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including distinguishing connotation-
denotation and words with multiple meanings 
(academic/tier 2 words), based on context, 
word patterns, word relationships, etymology, 
or use of specialized resources (e.g., 
dictionary, thesaurus, digital tools)  
Standards: RL-4; L-4, L-5b, L-6 
(DOK 1, DOK 2) 

choices	on	meaning	and	tone,	including	words	with	multiple	meanings	or	language	that	is	
particularly	fresh,	engaging,	or	beautiful.		
L-4			Determine	or	clarify	the	meaning	of	unknown	and	multiple‐meaning	words	and	
phrases,	choosing	flexibly	from	a	range	of	strategies.	
a.	Use	context	(e.g.,	the	overall	meaning	of	a	sentence,	paragraph,	or	text;	a	word’s	
position	or	function	in	a	sentence)	as	a	clue	to	the	meaning	of	a	word	or	phrase.	
b.	Identify	and	correctly	use	patterns	of	word	changes	that	indicate	different	meanings	or	
parts	of	speech	(e.g.,	conceive, conception, conceivable).	
c.	Consult	general	and	specialized	reference	materials	(e.g.,	dictionaries,	glossaries,	
thesauruses),	both	print	and	digital,	to	find	the	pronunciation	of	a	word	or	determine	or	
clarify	its	precise	meaning,	its	part	of	speech,	its	etymology,	or	its	standard	usage.	
d.	Verify	the	preliminary	determination	of	the	meaning	of	a	word	or	phrase	(e.g.,	by	
checking	the	inferred	meaning	in	context	or	in	a	dictionary).	

L-5b	Demonstrate	understanding	of	figurative	language,	word	relationships,	and	
nuances	in	word	meanings.	
b.	Analyze	nuances	in	the	meaning	of	words	with	similar	denotations.	
L-6			Acquire and use accurately general academic and domain-specific words and 
phrases, sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
considering a word or phrase important to comprehension or expression.	

4. REASONING & EVALUATION:  Apply 
reasoning and a range of textual evidence to 
justify inferences or judgments made 
(development of universal themes, characters; 
impact of point of view or discourse style 
(e.g., dramatic irony, humor, satire, 
understatement) on plot/subplot development)   
Standards: RL-2, RL-3, RL-6  
(DOK 3) 

RL-2	Determine	two	or	more	themes	or	central	ideas	of	a	text	and	analyze	their	
development	over	the	course	of	the	text,	including	how	they	interact	and	build	on	one	
another	to	produce	a	complex	account;	provide	an	objective	summary	of	the	text.	
RL-3	Analyze	the	impact	of	the	author’s	choices	regarding	how	to	develop	and	relate	
elements	of	a	story	or	drama	(e.g.,	where	a	story	is	set,	how	the	action	is	ordered,	how	the	
characters	are	introduced	and	developed).	

RL-6	Analyze	a	case	in	which	grasping	point	of	view	requires	distinguishing	what	is	
directly	stated	in	a	text	from	what	is	really	meant	(e.g.,	satire,	sarcasm,	irony,	or	
understatement).	

Use the specific text (or two or more texts) to determine two additional assessment targets (#5, #6, or #7) to be 
assessed in relation to the text(s). 

5. ANALYSIS WITHIN OR ACROSS 
TEXTS: Analyze interrelationships among 
literary elements within a text, or how 
different texts address topics, themes, or use of 
source material  
Standards: RL-3, RL-7, RL-9  
(DOK 3, 4) 
 
 

RL-3	Analyze	the	impact	of	the	author’s	choices	regarding	how	to	develop	and	relate	
elements	of	a	story	or	drama	(e.g.,	where	a	story	is	set,	how	the	action	is	ordered,	how	the	
characters	are	introduced	and	developed).	
RL-7	Analyze	multiple	interpretations	of	a	story,	drama,	or	poem	(e.g.,	recorded	or	live	
production	of	a	play	or	recorded	novel	or	poetry),	evaluating	how	each	version	interprets	
the	source	text.		
RL-9	Demonstrate	knowledge	of	eighteenth‐,	nineteenth‐	and	early‐twentieth‐century	
foundational	works	of	American	literature,	including	how	two	or	more	texts	from	the	
same	period	treat	similar	themes	or	topics.	

6. TEXT STRUCTURES/FEATURES: 
Analyze text structures, genre-specific 
features, or formats  (visual/graphic/auditory 
effects) of texts and the impact of those 
choices on meaning or presentation   
Standards: RL-5, RL-7  
(DOK 3, DOK 4) 

RL-5		Analyze	how	an	author’s	choices	concerning	how	to	structure	specific	parts	of	
a	text	(e.g.,	the	choice	of	where	to	begin	or	end	a	story,	the	choice	to	provide	a	comedic	or	
tragic	resolution)	contribute	to	its	overall	structure	and	meaning	as	well	as	its	aesthetic	
impact.	

RL-7	Analyze	multiple	interpretations	of	a	story,	drama,	or	poem	(e.g.,	recorded	or	live	
production	of	a	play	or	recorded	novel	or	poetry),	evaluating	how	each	version	interprets	
the	source	text.	(Include	at	least	one	play	by	Shakespeare	and	one	play	by	an	American	
dramatist.)	

7. LANGUAGE USE: Determine or analyze 
the figurative (e.g., euphemism, oxymoron, 
hyperbole, paradox), or connotative meanings 
of words and phrases used in context and the 
impact of those word choices on meaning and 
tone 
Standards: RL-4; L-5a (gr 9-10), L-5a (gr 
11-12) 
(DOK 3) 

RL-4 Determine the meaning of words and phrases as they are used in the text, including 
figurative and connotative meanings; analyze the impact of specific word choices on meaning and 
tone, including words with multiple meanings or language that is particularly fresh, engaging, or 
beautiful.  
L-5a (gr 9-10)	Interpret	figures	of	speech	(e.g.,	euphemism,	oxymoron)	in	context	and	
analyze	their	role	in	the	text.	

L-5a (gr 11-12) Interpret	figures	of	speech	(e.g.,	hyperbole,	paradox)	in	context	and	
analyze	their	role	in	the	text.	
 

 

Grade 11 SUMMATIVE ASSESSMENT TARGETS  
ELA/Literacy Claim #1- Informational Texts 

Students can read closely and analytically to comprehend a range of increasingly complex 
literary and informational texts. 

Overview of Claims and Evidence for CCSS ELA Assessment
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70% of text-related items will come from reading informational texts, and may include digital news sources, historical U. 
S. documents (e.g., U.S. Supreme Court opinions/dissents, public advocacy documents), and science and technical texts 

To the degree possible, all informational passages will include at least one item assessing each of the 4 
assessment targets (#8-#11) below.

SUPPORTING EVIDENCE: Cite specific 
textual evidence to support conclusions drawn 
from the text(s) 
Standards: RI-1, RH-1, RST-1 
(RI-1 is a component of each of the seven 
targets listed below.) 

RI-1 Cite	strong	and	thorough	textual	evidence	to	support	analysis	of	what	the	text	says	
explicitly	as	well	as	inferences	drawn	from	the	text,	including	determining	where	the	text	
leaves	matters	uncertain.	

RH-1			Cite specific textual evidence to support analysis of primary and secondary sources, 
connecting insights gained from specific details to an understanding of the text as a whole. 
RST-1			Cite	specific	textual	evidence	to	support	analysis	of	science	and	technical	texts,	
attending	to	important	distinctions	the	author	makes	and	to	any	gaps	or	inconsistencies	in	
the	account. 

8. KEY DETAILS: Cite explicit text evidence 
to support inferences made or conclusions 
drawn about texts  
Standards: RI-1, RH-1, RST-1, RI-3, RH-3 
(DOK 2) 

RI-1	Cite	strong	and	thorough	textual	evidence	to	support	analysis	of	what	the	text	says	
explicitly	as	well	as	inferences	drawn	from	the	text,	including	determining	where	the	text	
leaves	matters	uncertain.	

RH-1			Cite specific textual evidence to support analysis of primary and secondary sources, 
connecting insights gained from specific details to an understanding of the text as a whole. 
RST-1			Cite specific textual evidence to support analysis of science and technical texts, 
attending to important distinctions the author makes and to any gaps or inconsistencies in the 
account.	

RI-3	Analyze	a	complex	set	of	ideas	or	sequence	of	events	and	explain	how	specific	
individuals,	ideas,	or	events	interact	and	develop	over	the	course	of	the	text.	

RH-3	Evaluate	various	explanations	for	actions	or	events	and	determine	which	
explanation	best	accords	with	textual	evidence,	acknowledging	where	the	text	leaves	
matters	uncertain.	

9. CENTRAL IDEAS:  Summarize central 
ideas, topics/subtopics, key events, or 
procedures using supporting ideas and relevant 
details  
Standards: RI-2, RH-2, RST-2 
(DOK 2) 

RI-2				Determine	two	or	more	central	ideas	of	a	text	and	analyze	their	development	
over	the	course	of	the	text,	including	how	they	interact	and	build	on	one	another	to	
provide	a	complex	analysis;	provide	an	objective	summary	of	the	text.	

RH-2				Determine the central ideas or information of a primary or secondary source; provide an 
accurate summary that makes clear the relationships among the key details and ideas.	

RST-2				Determine the central ideas or conclusions of a text; summarize complex 
concepts, processes, or information presented in a text by paraphrasing them in simpler but 
still accurate terms.	

10. WORD MEANINGS: Determine 
intended or precise meanings of words, 
including domain-specific/technical (tier 3) 
terms, distinguishing connotation-denotation, 
and words with multiple meanings 
(academic/tier 2 words), based on context, 
word patterns, relationships, etymology, or use 
of specialized resources (e.g., dictionary, 
glossary, digital tools)  
Standards: RI-4, RH-4, RST-4; L-4, L-
5b, L-6 
(DOK 1, DOK 2) 

RI-4	and	RH-4	Determine the meaning of words and phrases as they are used in a text, 
including figurative, connotative, and technical meanings; analyze how an author uses and refines 
the meaning of a key term or terms over the course of a text (e.g., how Madison defines faction in 
Federalist No. 10).	

RST-4	Determine the meaning of symbols, key terms, and other domain-specific words and 
phrases as they are used in a specific scientific or technical context relevant to grades 11–12 texts and 
topics.	

L-4			Determine	or	clarify	the	meaning	of	unknown	and	multiple‐meaning	words	and	
phrases	based	on	grades 11–12 reading and content,	choosing	flexibly	from	a	range	of	strategies.	
a.	Use	context	(e.g.,	the	overall	meaning	of	a	sentence,	paragraph,	or	text;	a	word’s	
position	or	function	in	a	sentence)	as	a	clue	to	the	meaning	of	a	word	or	phrase.	
b.	Identify	and	correctly	use	patterns	of	word	changes	that	indicate	different	meanings	or	
parts	of	speech	(e.g.,	conceive, conception, conceivable).	
c.	Consult	general	and	specialized	reference	materials	(e.g.,	dictionaries,	glossaries,	
thesauruses),	both	print	and	digital,	to	find	the	pronunciation	of	a	word	or	determine	or	
clarify	its	precise	meaning,	its	part	of	speech,	its	etymology,	or	its	standard	usage.	
d.	Verify	the	preliminary	determination	of	the	meaning	of	a	word	or	phrase	(e.g.,	by	
checking	the	inferred	meaning	in	context	or	in	a	dictionary).	
L-5b			Analyze	nuances	in	the	meaning	of	words	with	similar	denotations.	
L-6 	Acquire	and	use	accurately	grade‐appropriate	general	academic	and	domain‐
specific	words	and	phrases;	gather	vocabulary	knowledge	when	considering	a	word	or	
phrase	important	to	comprehension	or	expression.	
	

11. REASONING & EVALUATION:  
Apply reasoning and a range of textual 
evidence to or justify analyses of author’s 
presentation of information (author’s line of 
reasoning, point of view/purpose; relevance of 
evidence or elaboration to support claims; 
development or connections among complex 
concepts ideas) 
Standards: RI-6, RH-6, RST-6, RI-8, RH-8, 
RST-8 

RI-6		Determine	an	author’s	point	of	view	or	purpose	in	a	text	in	which	the	rhetoric	is	
particularly	effective,	analyzing	how	style	and	content	contribute	to	the	power,	
persuasiveness,	or	beauty	of	the	text.	
RH-6 Evaluate authors’ differing points of view on the same historical event or issue by assessing 
the authors’ claims, reasoning, and evidence.	
RST-6 Analyze the author’s purpose in providing an explanation, describing a procedure, or 
discussing an experiment in a text, identifying important issues that remain unresolved.	

RI-8		Delineate	and	evaluate	the	reasoning	in	seminal	U.S.	texts,	including	the	
application	of	constitutional	principles	and	use	of	legal	reasoning	(e.g.,	in	U.S.	Supreme	
Court	majority	opinions	and	dissents)	and	the	premises,	purposes,	and	arguments	in	
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(DOK 3) works	of	public	advocacy	(e.g.,	The Federalist, presidential	addresses).	

RH-8		Evaluate an author’s premises, claims, and evidence by corroborating or challenging them 
with other information.     
RST-8		Evaluate the hypotheses, data, analysis, and conclusions in a science or technical text, 
verifying the data when possible and corroborating or challenging conclusions with other sources of 
information.	

Use the specific text (or two or more texts) to determine two additional assessment targets (#12, #13, or #14) 
to be assessed in relation to the text(s). 

12. ANALYSIS WITHIN OR ACROSS 
TEXTS: Analyze texts to determine how 
connections are made in development of 
complex ideas or events; or in development of 
topics, themes, rhetorical features 
Standards: RI-3, RI-9 
(DOK 3) 

RI-3			Analyze	a	complex	set	of	ideas	or	sequence	of	events	and	explain	how	specific	
individuals,	ideas,	or	events	interact	and	develop	over	the	course	of	the	text.	

RI-9			Analyze	documents	of	historical	and	literary	significance	for	their	themes,	
purposes,	and	rhetorical	features.	
	
	
	

13. TEXT STRUCTURES/ FEATURES: 
Relate knowledge of text structures or formats, 
or genre features (e.g., graphic/visual 
information) to integrate information or 
analyze the impact on meaning or presentation 
Standards: RI-5, RH-5, RST-5, RI-7, RH-7, 
RST-7 
(DOK 3, DOK 4) 

RI-5			Analyze	and	evaluate	the	effectiveness	of	the	structure	an	author	uses	in	his	or	
her	exposition	or	argument,	including	whether	the	structure	makes	points	clear,	
convincing,	and	engaging.	

RH-5			Analyze	in	detail	how	a	complex	primary	source	is	structured,	including	how	key	
sentences,	paragraphs,	and	larger	portions	of	the	text	contribute	to	the	whole.			
RST-5			Analyze	how	the	text	structures	information	or	ideas	into	categories	or	
hierarchies,	demonstrating	understanding	of	the	information	or	ideas.	
RI-7			Integrate	and	evaluate	multiple	sources	of	information	presented	in	different	
media	or	formats	(e.g.,	visually,	quantitatively)	as	well	as	in	words	in	order	to	address	a	
question	or	solve	a	problem.	
RH-7  Integrate	and	evaluate	multiple	sources	of	information	presented	in	diverse	
formats	and	media	(e.g.,	visually,	quantitatively,	as	well	as	in	words)	in	order	to	
address	a	question	or	solve	a	problem.	
RST-7 Integrate	and	evaluate	multiple	sources	of	information	presented	in	diverse	
formats	and	media	(e.g.,	quantitative	data,	video,	multimedia)	in	order	to	address	a	
question	or	solve	a	problem.	

14. LANGUAGE USE: Analyze the 
figurative (e.g., euphemism, oxymoron, 
hyperbole, paradox) or connotative meanings 
of words and phrases used in context and the 
impact of these word choices on meaning and 
tone 
Standards: RI-4; RH-4; L-5a (gr 9-10), L-5a 
(gr 11-12) (DOK 3) 

 
RI-4	and	RH-4			Determine	the	meaning	of	words	and	phrases	as	they	are	used	in	a	
text,	including	figurative,	connotative,	and	technical	meanings;	analyze	how	an	author	
uses	and	refines	the	meaning	of	a	key	term	or	terms	over	the	course	of	a	text.	

L-5a (gr 9-10)	Interpret	figures	of	speech	(e.g.,	euphemism,	oxymoron)	in	context	and	
	analyze	their	role	in	the	text.	

L-5a (gr 11-12) Interpret	figures	of	speech	(e.g.,	hyperbole,	paradox)	in	context	and	
analyze	their	role	in	the	text.	
	

 

General information about the 14 Assessment Targets for Reading: 

 Assessment targets #1, #2, #4-#6, #8, #9, and #11-#13 provide evidence of critical thinking 
while reading, including: the ability to infer, analyze, compare-contrast, synthesize, evaluate or 
critique information presented or the author’s reasoning. 

 Assessment targets #3, #7, #10, and #14 provide evidence of understanding of written language 
use. The majority of these items will be text-dependent items; a small number may be stand-
alone items when texts used do not provide adequate opportunities to assess skills described in 
specific CCS standards.  

 To the degree possible, all assessment targets will have at least one test item, but not all texts will 
have items for every assessment target. The ability to assess a given standard is often dependent 
upon the specific passage selected. Passage content, purpose, and format drive the determination 
of which assessment targets among #5, #6, #7, #12, #13, and #14 can be addressed through items 
based on that passage, and not all passages will lend themselves to items for all of these targets.  
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