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KPM # Approved Key Performance Measures (KPMs)

1 QUALITY LEARNING ENVIRONMENTS - Increase the number of early learning and development programs participating in the statewide Quality Rating and Improvement System

2 QUALITY LEARNING ENVIRONMENTS - Increase the percentage of high quality early learning and development programs as measured by the statewide Quality Rating and Improvement System (rated as 3, 4, or 5 star)

3 KINDERGARTEN ASSESSMENT - Increase performance of entering kindergarten students on the Kindergarten Assessment

4 EARLY LITERACY - Percentage of students meeting or exceeding statewide academic achievement standards in 3rd grade reading

5 STUDENTS ON TRACK TO GRADUATE - Percentage of 9th grade students on track to graduate.

6 HIGH SCHOOL COMPLETION - Percentage of students who complete high school within five years

7 COLLEGE GOING - College-going rate of Oregon residents into post-secondary institutions

8 PRIORITY AND FOCUS SCHOOLS - Percentage of priority and focus schools achieving sufficient growth for all students such that they would no longer be identified as a priority and focus school based on the criteria used for their original
identification

9 HIGH QUALITY STAFF - Percentage of ODE staff performing at or above standard on evaluation

10 CUSTOMER SERVICE - Percentage of customers rating the agency's customer service as "good" or "excellent"

10 STAFF SATISFACTION - Percentage of ODE staff rating their satisfaction with internal customer service as "good" or "excellent"

Green Yellow Red

= Target to -5% = Target -6% to -15% = Target > -15%

Summary Stats: 77.78% 22.22% 0%

red
green
yellow



KPM #1 QUALITY LEARNING ENVIRONMENTS - Increase the number of early learning and development programs participating in the statewide Quality Rating and Improvement System
Data Collection Period: Jul 01 - Jun 30

Report Year 2012 2013 2014 2015 2016

Number of Early Learning and Development Programs Participating in QRIS
Actual No Data No Data No Data 1,092 1,342
Target TBD TBD TBD TBD 656

How Are We Doing
Oregon has effectively engaged over 32% of the early care and education programs in Oregon, up from 25% in 2015. With 1,342 early learning and education programs intentionally participating in
the Quality Rating and Improvement System (QRIS) in 2016, more than double the targeted number of programs are currently participating. Efforts continue to increase participation of early
childhood programs. The Quality Rating and Improvement System is in a field test with current efforts refocusing on providing differential support to programs serving children who are furthest away
from opportunity.  

Factors Affecting Results
Using a collective impact approach, the Quality Rating and Improvement System relies on community partners to support access to high quality care and education. The Early Learning Hubs and
Child Care Resource and Referral serve as components to engage and support programs to increase the quality of care and education within their communities.

actual target



KPM #2 QUALITY LEARNING ENVIRONMENTS - Increase the percentage of high quality early learning and development programs as measured by the statewide Quality Rating and Improvement
System (rated as 3, 4, or 5 star)
Data Collection Period: Jul 01 - Jun 30

Report Year 2012 2013 2014 2015 2016

Percentage of high quality early learning and development programs as rated by the QRIS
Actual No Data No Data No Data 6% 33%
Target TBD TBD TBD TBD 25%

How Are We Doing
33% of programs participating in the Quality Rating and Improvement System received a 3, 4, or 5 star rating as of June 2016, exceeding the target of 25%.  Efforts continue to increase
participation of early childhood programs. The Quality Rating and Improvement System is in a statewide field test with current efforts focused on providing differential support to programs serving
children who are furthest away from opportunity. Supporting the continuous quality improvements to programs serving children of color and children experiencing poverty is the focus to increase
supply and therefore increase access to high quality care and education.

Factors Affecting Results
Using a collective impact approach, the Quality Rating and Improvement System relies on community partners to support access to high quality care and education. The Early Learning Hubs and
Child Care Resource and Referral serve as components to engage and support programs to increase the quality of care and education and support families regarding access to high quality care
within their communities. The focused family child care network strategy is an example of this collective impact.

actual target



KPM #3 KINDERGARTEN ASSESSMENT - Increase performance of entering kindergarten students on the Kindergarten Assessment
Data Collection Period: Jan 01 - Jan 01

Report Year 2012 2013 2014 2015 2016

Increase in the average number of letter names that children are able to identify in one minute
Actual No Data No Data No Data 17.70 18.50
Target TBD TBD TBD TBD 19.50
Increase in the average number of letter sounds that children are able to identify in one minute
Actual No Data No Data No Data 6.60 7.40
Target TBD TBD TBD TBD 7.90
Increase in the average number of math questions that children are able to correctly respond to
Actual No Data No Data No Data 8 8.50
Target TBD TBD TBD TBD 8.80
Increase in the average Approaches to Learning score that children receive
Actual No Data No Data No Data 3.60 3.60
Target TBD TBD TBD TBD 4.30

How Are We Doing
In fall 2015, 95.6% of entering kindergarteners participated in Oregon’s statewide Kindergarten Assessment. The results demonstrated that different populations of children are entering
kindergarten with different levels of exposure to early literacy, early math, and approaches to learning.

Early Literacy: The average number of English letter names kindergartners could name in one minute was 18.5, a slight increase from the previous year. The average number of English letter
sounds kindergartners could name in one minute was 7.4, a slight increase from the revious year. 
Early Spanish Literacy: The average number of Spanish letter sounds kindergartners could name correctly was 1.9.
Early Math: The average number of math items that students answered correctly was 8.5, a slight increase from the previous year.
Approaches to Learning: The average rating on self-regulation was 3.6, based upon a 5 point scale. The average rating on interpersonal skills was 3.8. The total average number on
Approaches to Learning was 3.6. The likert scale ranges from 1, never exhibiting the behavior to 5, always exhibiting the behavior.  

actual target



Moving forward, the Oregon Department of Education and the Early Learning Division plan to shift how we measure the Kindergarten Assessment Outcomes. The rationale behind this change is to
better align with the change in the Early Literacy measures and allow for the use of interpretive guidance.  By taking a deeper look at what the data is telling us, we will be able to provide better
outcomes for students entering kindergarten. The measurements will be as follows:

% entering Kindergarteners who can identify 18 English uppercase letters
% entering Kindergarteners who can identify 15 English lowercase letters
% entering Kindergarteners who can identify 3 English letter sounds
% entering Kindergarteners who can respond correctly to 8 math questions
% entering Kindergarteners who fall into either Approaching or Demonstrating & Above benchmark levels in Self-Regulation
% entering Kindergarteners who fall into either Approaching or Demonstrating & Above benchmark levels in Interpersonal skills

Factors Affecting Results
Implementation of a statewide assessment provides a state-level perspective on the social, self-regulatory, and academic skills that students have when they enter kindergarten so that progress can
be measured in the years to come. Additionally, the information can help school districts, communities, and Early Learning Hubs coordinate an approach to early childhood education and school
readiness. The point in time “snapshot” assessment of students upon entry to kindergarten can contribute to and help address important policy questions:

Are Oregon’s children arriving at kindergarten ready for school?
Is their level of school readiness improving or declining over time?
Are there disparities (geographical, cultural, racial, and socio-economic) between groups of children that must be addressed?
Are there particular domains of school readiness that Oregon should target?

Oregon’s Early Learning System is in the process of going through a transformation, and as part of this transformation, the Early Learning Hubs are in the early stages of development. The
programs and initiatives produced by the Hubs are targeted for children ages 0-6.  Some of the students who are benefitting from these services have not yet reached kindergarten age. We expect
the results of the Kindergarten Assessment to increase over the next few years. The Early Learning Hubs use the Hub Metric and Accountability Framework which provides a 3-5 year horizon for
seeing measureable increases on the Kindergarten Assessment.

This year, group-level Interpretive Guidance was introduced for the Approaches to Learning Measure. The scores from the Approaches to Learning measure are depicted along a developmental
continuum that describes the skills that typical students should be able to demonstrate upon entry into kindergarten.  Benchmark level expectations are assigned based upon a range of scores and
will help provide a baseline for student growth in subsequent years, as well as enable teachers to identify targeted areas for supporting the social-emotional and interpersonal development of
groups of children. The benchmark level expectations are as follows: Developing (1.00-2.90), Approaching (2.91-3.99), and Demonstrating & Above (4.00-5.00).

In addition, the Early Literacy measures have been revised for 2016-17 to better align with Early Learning and the Common Core State Standards. We anticipate that the change in measures will
allow for more accurate measurement of growth over time.



KPM #4 EARLY LITERACY - Percentage of students meeting or exceeding statewide academic achievement standards in 3rd grade reading
Data Collection Period: Feb 01 - Jun 30

Report Year 2012 2013 2014 2015 2016

All Students
Actual No Data No Data No Data 47% 48.50%
Target TBD TBD TBD 75% 39%
Students of Color
Actual No Data No Data No Data 28% 29.10%
Target TBD TBD TBD TBD 21%
Special Ed Students
Actual No Data No Data No Data 23% 25.50%
Target TBD TBD TBD TBD 21%

How Are We Doing
All students: 48.5% of third grade students received a level 3 or 4 on the Smarter Balanced ELA assessment administered in spring 2016. Understanding the demands of this assessment which was
administered operationally in Oregon for the first time in 2014-15, the state adjusted its target to a 39% passing rate for the 2015-16 school year.  Statewide, we exceeded this target.  Over the past
several years, as the state prepared to transition to the more rigorous Smarter Balanced assessments, Oregon had expected roughly 30 to 40% of students to meet the new higher standards,
based on field test data from 2013-14. While students outperformed expectations for this year, we did not see substantial growth over last year’s results, indicating that much work remains to be
done to foster early literacy skills if Oregon is to reach its strategic goal of closing achievement gaps and ensuring that all students read at grade level by third grade.  We know that the 3rd grade
benchmark is a key indicator for future success, and continued efforts will be made to increase our passing rates.  These efforts are outlined in the “Factors Affecting Results” section below.

Students of color: 29.1% of third grade students of color received a level 3 or 4 on the Smarter Balanced ELA assessment administered in spring 2016, slightly up from 2014-15. While the state
exceeded its target for 2015-16, actual performance still represents a 19.4% gap compared to all students. It is clear that culturally responsive pedagogy and practice has an important place in
changing the narrative and outcomes for students of color on the ELA assessment.  Rethinking education equity, the ways in which we position curriculum and instruction to address the needs of
individual learners, is key to reducing and eventually closing this gap.

actual target



Students with disabilities: 25.5% of third grade students with disabilities received a level 3 or 4 on either the Smarter Balanced ELA assessment or the Oregon Extended Assessment administered in
spring 2016.  This is an increase from 23% from 2014-15, representing a one percentage point reduction in the gap between students with disabilities and all students. (24 percentage point gap in
2015 compared to a 23 percentage point gap in 2016).

Factors Affecting Results
ODE has applied the following strategies to improve graduation outcomes for all students:

Implementation of more rigorous ELA standards and assessment: This spring, more than 280,000 Oregon students in grades 3-8 and 11 took the Smarter Balanced Assessment.  This
assessment moves beyond the rote memorization and fill in the bubble format of past multiple choice tests. Students are asked to write, reason, think critically, and solve multi-step problems. 
The assessment better reflects real world problem-solving and is well aligned to the rigorous standards Oregon educators have been implementing in their classrooms over the past five
years.  Like the assessments, these rigorous standards are designed to ensure students are ready for college and career by the time they graduate high school.  These shifts have resulted
in a need for change in our instructional strategies, and learning routines.  This past year ODE has implemented several resources to help align our efforts, and help with the implementation
of these standards and best practices.  As these new systems and strategies are implemented, we hope to see the fruits of these efforts in future assessment results:

Oregon’s current SSIP (State Systemic Improvement Plan) addresses early literacy (and specifically the goal to increase all students reading by 3  grade.
This year we completed Oregon’s Early Learning and Kindergarten Guidelines that include an alignment of language, communication, and literacy standards from age three through
kindergarten.
We have formed Kindergarten Partnership and Innovation grants that have provided funding for literacy efforts throughout the state that will begin implementation during the 2016-17
school year.
We formed the P3 Partnership to examine our early literacy systems, and designed new and innovative ways to address early literacy needs across the state.

Increased training and support for districts: In the past few years, ODE has tightened its focus on supporting districts in implementing effective practices to promote reading by third
grade. Levers that ODE has used to support district efforts include working with districts to implement and evaluate their continuous improvement plans, increasing intervention and supports
for Focus and Priority schools, expanding district participation in the Oregon Response to Intervention (OR RTI) program, and providing intensive, ongoing professional development in the
area of ELA in a variety of formats.  ODE has also implemented several new systems that are specific to increasing our state’s early literacy rates, with the hopes of continued increases in our
assessment scores.  These systems include:

ODE Summer Academies for schools to learn best practices in the areas of literacy and reading instruction.This was a cross-office effort, designed to support the Oregon Multi-Tiered
System of Support (MTSS). 
ODE is convening content panels to gather stakeholder suggestions on ways we can better support the implementation of the standards and increase assessment results.
ODE is increasing its promotion of best practices through layered communication with stakeholders k-12.

ODE has applied the following strategies focused on improving outcomes for culturally and linguistically diverse students: The development of a state plans for African American/Black and American
Indian/Alaska Native students and specific extended supports for English Learners are specific ways that ODE is addressing these disparities in outcomes.  Additionally, the ODE Equity Unit is
providing professional development and resource support to school districts and education partners to address equity concerns for students of color while at the same time building capacity for
culturally responsive pedagogy and practice. 

ODE has applied the following strategies focused on improving outcomes for students with disabilities:

Continued technical assistance in implementation of the Schoolwide Integrated Framework for Transformation (SWIFT) in four Oregon school districts:  Redmond, Sisters, Portland Public, and
Pendleton. This is an evidence-based framework that when all components are implemented with fidelity, student achievement is expected to increase for ALL students.  The one domain that
is specific to students with disabilities is INCLUSIVE POLICY STRUCTURE AND PRACTICE.  The other four domains are: 

Administrative leadership
Multi-Tiered Systems of Supports
Integrated Education Framework
Family and Community Engagement

Using implementation science principles, the assessment tool titled District Capacity Assessment (DCA) as completed in a structured interview process with school district leadership indicates
district capacity regarding implementation has increased for three of the four districts by an average of 32%.

Using implementation science principles, the assessment titled Fidelity Implementation Tool (FIT) as completed by a trained outside evaluator observing the implementation of the five domains

rd



in specific schools on a yearly basis indicates:

38% avg. gain over three yearsPendleton
20% avg. gain over three yearsPortland
26% avg. gain over three yearsRedmond
11% avg. gain over three yearsSisters

In addition to these four districts, ODE began to scale up this work to include an additional four districts beginning in April 2016.  The first baseline FIT assessments will be conducted in these
districts beginning in fall 2016.

Data from 2015-16 indicate that districts in the 2  and 3  year of participation in the Oregon Response to Instruction and Intervention (OrtRTII) program are showing an increase in the
percentage of 1  – 3  grade special education students reading at or close to grade level based on fall-to-spring screening assessments.   In addition, special education identification in the
Specific Learning Disability category has been reduced for these districts as well.

nd rd
st rd



KPM #5 STUDENTS ON TRACK TO GRADUATE - Percentage of 9th grade students on track to graduate.
Data Collection Period: Jul 01 - Jun 30

Report Year 2012 2013 2014 2015 2016

All Students
Actual No Data No Data No Data 80% 83.50%
Target TBD TBD TBD TBD 85%
Students of Color
Actual No Data No Data No Data 72.80% 77.70%
Target TBD TBD TBD TBD 83%
Special Ed Students
Actual No Data No Data No Data 64.60% 68.60%
Target TBD TBD TBD TBD 80%

How Are We Doing
All students: 83.5% of ninth grade students were identified as being on track to graduate at the end of the 2015-16 school year, up from 80% in 2014-15. While slightly below the target of 85%, this
represents a continued trend of growth since 2013-14—our baseline year.

Students of color: 77.7% of ninth grade students of color were identified as being on track to graduate at the end of the 2015-16 school year, up from 72.8% in 2014-15. Although this remains
below the target of 83%, the 2015-16 rate does show a continued trend of growth. It is also worth noting that the percentage of students of color on track to graduate is growing at a faster rate than
the rate of growth for all students. As a result, the gap between students of color and all students has decreased from 7.2% in 2014-5 to 5.3% in 2015-16. While more work still remains to be done,
this is a positive sign if Oregon is to successfully close gaps for our culturally and linguistically diverse students.

Students with disabilities: 68.6% of ninth grade students with disabilities were identified as being on track to graduate at the end of the 2015-16 school year, compared to 64.6% in 2014-15.
Although still below the target of 80%, this represents steady growth and also represents a slight decrease in the gap between students with disabilities and all students from a gap of 15.4% in
2014-15 to a gap of 14.9% in 2015-16.

actual target



Factors Affecting Results
ODE has applied the following strategies to improve graduation outcomes for all students:

In cooperation with local regions, ODE expanded the number of 2016 summer CTE programs offered to middle and high school aged students. Summer programs were designed to offer
experiences that articulate with High School CTE Programs of Study;
ODE provided support for local districts to improve engaging math and science programs through grants such as: Math in Real Life, Adaptive Math, and First Robotics;
In partnership with local funders, Oregon provided monetary support to start college and career readiness programs such as AVID (Advancement Via Individual Determination) in middle and
high schools across the state.

In addition to the factors that impacted results for all students, the strategic investments from the past biennium provided evidence of the work of teachers in the area of cultural responsive
pedagogy and practice. When educators can implicitly use the cultural knowledge, prior experiences, frame of reference, and performance styles of diverse students in a learning environment,
educators can make learning appropriate (Gay, 2010).

ODE has applied, and continues to apply, the following strategies focused on improving outcomes for students with disabilities:

In cooperation with Vocational Rehabilitation, ODE expanded the number of districts accessing the Youth Transition Program (YTP) for the 2015-16 school year, and the two agencies are
working closely on identifying strategies to expand YTP even further;
Oregon offers three alternative diploma options for graduation that are individualized based upon a student’s IEP determinations;
ODE developed a statewide program, the Transition Technical Assistance Network, which works with all districts to identify and overcome barriers to graduation by working to improve
transition outcomes for students with disabilities. The work of the Network increased in 2015-16 with the addition of funding from Vocational Rehabilitation that allowed the Network to expand
its services;
ODE continues to provide statewide technical assistance to all districts to ensure that the quality of special education services offered to students with disabilities ensures them access to the
general educational program and that best practices are implemented;
ODE has partnered with the National Technical Assistance Network on Transition to develop a comprehensive five-year plan that will improve Oregon’s transition services for students with
disabilities by improving technical assistance opportunities and through collaborative partnerships with Oregon Developmental Disabilities and Oregon Vocational Rehabilitation to enhance
opportunities for students with disabilities to learn about and access adult services that will improve post-school outcomes.



KPM #6 HIGH SCHOOL COMPLETION - Percentage of students who complete high school within five years
Data Collection Period: Jan 01 - Jan 01

Report Year 2012 2013 2014 2015 2016

All Students
Actual No Data No Data No Data 75.90% 76.50%
Target TBD TBD TBD TBD TBD
Students of Color
Actual No Data No Data No Data 69% 70%
Target TBD TBD TBD TBD TBD
Special Ed Students
Actual No Data No Data No Data 56.40% 58.40%
Target TBD TBD TBD TBD TBD

How Are We Doing
All students: 76.5% of students graduated in the five-year cohort in 2014-15, the most recent year for which data is available. This represents a steady, upward trend in the graduation rate for
Oregon students, from a rate of 72.4% in 2011-12, to 73.2% in 2012-13, 75.9% in 2013-14, and 76.5% in 2014-15.

Students of color: 70% of students of color graduated in the five-year cohort in 2014-15, the most recent year for which data is available. This represents a steady, upward trend in the graduation
rate for Oregon’s students of color, from a rate of 63.7% in 2011-12, to 65.1% in 2012-13, 69% in 2013-14, and now 70% in 2014-15. With increased and intentional focus on overall Oregon
graduation rates, there is now the opportunity to engage in conversations about graduation outcomes specifically for students of color. 

Students with disabilities: 58.4% of students with disabilities graduated in the five-year cohort in 2014-15, the most recent year for which data is available. This represents a continuing upward trend
in the graduation rate for Oregon students, up from a rate of 47.2% in 2011-12 and 2012-13 and 56.4% in 2013-14. While this does represent a narrowing of the gap between students with
disabilities and all students, a substantial gap still remains.

actual target



Similar to the 5-year graduation cohort trend, Oregon experienced slight increases in the 4-year graduation rate for all students (from 72% to 75%) students of color (from 72% to 73.8%), and
students with disabilities (from 51.5% to 52.7%) in 2014-15 compared to 2013-14. Beginning in the 2017-19 biennium, ODE proposes to revise this KPM to focus on the 4-year rate rather than the
5-year rate, both to better align with historical data and to more accurately focus attention on the student outcomes we desire as a state.

Factors Affecting Results
ODE has applied the following strategies to improve graduation outcomes for all students:

During the 2015-16 academic year, ODE convened advisory panels of teachers, education leaders, and education partners (such as community based organization) to discuss necessary
policy and practice changes to improve graduation.
Oregon made strategic investments to increasing the number of engaging and challenging courses available to high school students through accelerated learning, career and technical
education (CTE), and the Science, Technology, Engineering, and Mathematics (STEM) initiative.  Students participating in CTE and accelerated learning opportunities have a higher
graduation rate compared to the state average.
Student Mentoring Grants: 2,246 students received Ninth Grade on Track Mentoring for 2014-15 through the Student Mentoring Grants.
STEM Initiatives: 10,488 ninth graders were served through STEM Initiatives, including regional STEM Hubs, STEAM, CTE programs, and STEM Lab Schools.
Revised graduation rate methodology: starting in 2013-14, the graduation rate includes students receiving a Modified Diploma and a new category called “Diploma Earned” which covers
students who met all state and local diploma requirements but did not receive a diploma in order to retain eligibility for college credit funding while enrolled in high school.

In addition to the factors that impacted results for all students, ODE has applied the following strategies focused on improving outcomes for culturally and linguistically diverse students:

Making graduation a high priority for all of our high schools and asking our leaders, teachers and staff to identify structural supports that can provide pathways for graduation for students of
color. 
Analyzing trends for students of color and identify the strategies that are making the mark. 
Asking students to voice their needs and partner with the school to find mechanisms that speak to their needs.
Engaging parents and the community in conversations about the resources needed to encourage graduation and completion.
Forming graduation-focused committees comprised of internal and external stakeholders.  

ODE has applied the following strategies focused on improving outcomes for students with disabilities:

We work with local education agencies to evaluate the data from the Post-School Outcomes (POS) collection to identify areas where implementing the practices tied to research so that
students with disabilities have high quality transition IEPs which result in positive post- school outcomes for students.
We train local education agencies on using the POS data to identify and implement changes needed to improve their transition programs so that students are successful after leaving high
school.
We have transition programs that are giving students up to 9 integrated work experiences before leaving HS.
We have YTP programs in two thirds of all high schools .
We are training local education agencies to write effective Summary of Performance documents that identify a student’s strengths and needs so the student has documentation to provide in
the next environment they choose after high school.
We have the Transition Technical Assistance Network (TTAN) administered through eight regional Transition Network Facilitators (TNFs) that works with adult agencies to understand
education procedure and policies so they can be a resource to the local education agencies at IEP meetings, do  trainings, provide resources, introduce transition curriculum, sit on
Employment First teams, make connections to adult agencies, and meet other needs to ensure success for students with disabilities.
We partner with Families and Communities Together (FACT) to train parents, families, and staff on understanding and participating in the IEP process and to create a culture that sets high
expectations for students with disabilities.
We work closely with VR,DD, and OCDD to create systems that work to improve employment and post-school outcomes for students with disabilities.
We provide professional development to school districts on students with disabilities through the post-school transitions.



KPM #7 COLLEGE GOING - College-going rate of Oregon residents into post-secondary institutions
Data Collection Period: Jul 01 - Jun 30

Report Year 2012 2013 2014 2015 2016

College-going rate
Actual No Data 62.90% 63.80% 64.70% 62.90%
Target TBD TBD 59% 62% 63%

How Are We Doing
Because the Extended Participation Rate tracks participation within 16 months of high school graduation, the most recent year for which data is available is 2013-14; this is the data reported for
2016. In 2013-14, the Extended Participation Rate for Oregon students was 62.9%. Oregon’s current rates, although improving, are not high enough or improving fast enough to get Oregon to its
year 2025 goal of 40% of high school students earning a bachelor’s degree or higher, 40% earning an associate’s degree or other postsecondary credential, and 20% earning a high school
diploma (the “40-40-20 goal”).

Factors Affecting Results
A number of factors affect the college participation and success of Oregon high school graduates.  Principal among them is the quality of preparation that students receive in high school and in the
early grades.  A number of other factors, however, also affect the rate at which students enter college and the success they have there, including the impact students’ financial and family
circumstances has on their ability to attend college and to remain there once they start.

actual target



KPM #8 PRIORITY AND FOCUS SCHOOLS - Percentage of priority and focus schools achieving sufficient growth for all students such that they would no longer be identified as a priority and focus
school based on the criteria used for their original identification
Data Collection Period: Jul 01 - Jun 30

Report Year 2012 2013 2014 2015 2016

Percentage of priority and focus schools achieving sufficient growth for all students
Actual No Data No Data No Data No Data 73%
Target TBD TBD TBD TBD 75%

How Are We Doing
Early estimates and data review show that 62 of 85 schools currently identified as Priority, Focus or Former SIG schools, would have demonstrated sufficient improvement in achievement, growth,
and subgroup growth to no longer be identified. Additional improvement trends include:

49% of schools earned a level 3 or higher in achievement (41% in 2013-14)
80% of schools earned a level 3 or higher in growth (62% in 2013-14)
65% of schools earned a level 3 or higher in subgroup growth (48% in 2013-14)
57% of schools maintained or improved Smarter Balanced achievement* in ELA from 2014-15 to 2015-16
54% of schools maintained or improved Smarter Balanced achievement* in Math from 2014-15 to 2015-16

*  % of students earning a level 3 or 4

Factors Affecting Results
The legislative mandate to suspend the use of SBAC data for the 2014-15 school year prevented the District and School Effectiveness Team (formerly School Improvement) from using consistent
data points, year over year, to adjust supports and interventions strategically. The transition from Oregon’s ESEA Flexibility Waiver with the US Department of Education to the newly adopted ESSA
requirements poses additional challenges. This fifth year of supports for identified schools will be differentiated based on quantitative trend data (achievement, growth and subgroup growth over
time) and qualitative data pertaining to the implementation of improvement priorities reported by both LEA and school leadership and contracted leadership coaches charged with supporting the
implementation of improvement plans. These levels of support (Tier I, Tier II, Tier III) will be finalized and reported in September.

actual target



KPM #9 HIGH QUALITY STAFF - Percentage of ODE staff performing at or above standard on evaluation
Data Collection Period: Jul 01 - Jun 30

Report Year 2012 2013 2014 2015 2016

Percentage of ODE staff performing at or above standard on evaluations
Actual No Data No Data No Data No Data 91.10%
Target TBD TBD TBD TBD 90%

How Are We Doing
The Oregon Department of Education has developed a new performance evaluation process which is currently being piloted by the Deputy Superintendent’s Office, the Office of Information
Technology, and the Early Learning Division.  Our objective in developing this new process is to encourage the development of employees through a meaningful interactive conversation between
the manager and the employee regarding job expectations and goals. Full, agency-wide implementation is scheduled for July 2016.  Sample data will be available at the conclusion of the first year of
implementation in June 2017.  This new process will provide a solid base for the agency’s efforts to develop our current workforce.

Factors Affecting Results
The major factors affecting our results will include management training and buy-in, and employee performance. The Human Resources staff has conducted training on usage of the new
performance evaluation for managers and employees at a Directors Training meeting and various team and all-staff meetings. A video training was also provided for employees who were unable to
attend the training at their team meeting. Additional support in the form of example evaluation metrics and one-on-one consultation with managers and employees is provided as needed to ensure
maximum effectiveness of the new process.

actual target



KPM #10 CUSTOMER SERVICE - Percentage of customers rating the agency's customer service as "good" or "excellent"
Data Collection Period: Dec 01 - Dec 31

Report Year 2012 2013 2014 2015 2016

Overall
Actual 68% 71% 71% 83% 78%
Target 70% 70% 70% 70% 70%
Expertise
Actual 67% 69% 73% 81% 77%
Target 70% 70% 70% 70% 70%
Helpfulness
Actual 75% 76% 77% 87% 82%
Target 70% 70% 70% 70% 70%
Timeliness
Actual 61% 61% 64% 72% 68%
Target 70% 70% 70% 70% 70%
Accuracy
Actual 73% 71% 72% 80% 74%
Target 70% 70% 70% 70% 70%
Availability of Information
Actual 68% 67% 67% 77% 73%
Target 70% 70% 70% 70% 70%

How Are We Doing

actual target



ODE completed its 2015 customer satisfaction survey in December 2015. ODE’s 2015 ratings generally represent a trend of continuous improvement since 2007, the first year in which ODE
administered a customer service survey. Although ratings did drop compared to the 2014 results, ODE continues to exceed its target of 70 percent for all service criteria other than timeliness, which
was within 2 percentage points of the target with 68 percent of customers rating ODE’s timeliness as good or excellent.

Factors Affecting Results
In 2012, ODE adopted new mission and value statements focused on fostering excellence for every learner, with an emphasis on providing excellent customer service to attain this goal. Through its
mission and values, ODE committed to transitioning from what has traditionally been viewed as a compliance-oriented relationship with its customers to a service-oriented relationship. In January
2013, ODE rolled out an agency-wide strategic plan to guide ODE’s work over the coming biennium and support ODE’s ability to fulfill its mission. Throughout the strategic plan, ODE continues to
emphasize the importance of providing clear and timely information to customers and stakeholders as a critical strategy in reaching our goals. In implementing the strategic plan, some of the first
actions accomplished were the development and implementation of customer service norms across all staff and the embedding of these norms in staff evaluations. In addition, ODE has empowered
staff at all levels across all offices to analyze their office’s customer service ratings and develop customized approaches to improving their customer service. Through these efforts, ODE anticipates
that it will continue to see improved customer satisfaction ratings moving forward.



KPM #10 STAFF SATISFACTION - Percentage of ODE staff rating their satisfaction with internal customer service as "good" or "excellent"
Data Collection Period: Jan 01 - Jan 01

Report Year 2012 2013 2014 2015 2016

Accuracy
Actual No Data No Data 83% 84% No Data
Target TBD TBD TBD TBD TBD
Overall
Actual No Data No Data 72% 77% No Data
Target TBD TBD TBD TBD TBD
Timeliness
Actual No Data No Data 59% 69% No Data
Target TBD TBD TBD TBD TBD
Availability of Information
Actual No Data No Data 60% 68% No Data
Target TBD TBD TBD TBD TBD
Expertise
Actual No Data No Data 81% 84% No Data
Target TBD TBD TBD TBD TBD
Helpfulness
Actual No Data No Data 78% 78% No Data
Target TBD TBD TBD TBD TBD

How Are We Doing

actual target



While ODE remains committed to ensuring excellent internal customer service, we are in the process of developing a strategic approach to internal communications and measuring staff satisfaction.
During this process, ODE has suspended its internal staff survey. As a result, ODE did not collect data measuring staff satisfaction in 2015 and is proposing the deletion of this KPM for 2017-19
pending finalization of ODE’s internal communication strategy.

Factors Affecting Results
No data was collected in 2015 for this KPM.
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