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1. Extended Assessment Administration 

1.1 Introduction 

Oregon’s Extended Assessment system is the state’s alternate assessment system designed for 
students with significant cognitive disabilities. In Oregon, any student with an IEP whose team 
decides that this is the most appropriate assessment for the student’s needs, may take the Extended 
Assessment. The team may decide the student should be assessed via the Extended Assessment in 
all subject areas, or they may decide the student can be assessed in the General Assessment (possibly 
with accommodations) for some areas and in the Extended Assessment for other areas.  

1.2 Outline  

The first part of the manual provides a general overview of the Extended Assessments, including a 
description of its architecture (organization and format as well as a review of decision-making for 
implementation); in addition an overview of general administration and scoring procedures is 
presented. Materials preparation tables and a technical description of the design of the assessment (a 
general description of its alignment with grade level content standards) are included in Appendices A 
and B. 

The following seven topics are addressed: (a) prerequisite skills in elementary and middle-high grade 
levels, (b) content prompts, (c) materials preparation, (d) administration considerations, and (e) 
general scoring procedures. Subject specific scoring guidelines are included in Appendix 1.A at the 
end of this chapter.  

1.3 Testing Schedule 

The Extended Assessment testing window typically falls in early spring and lasts for approximately 
two months. During the testing window qualified assessors may administer the assessment(s) to 
students for whom the alternate assessment was identified as the most appropriate assessment 
choice. In 2007 the testing window fell between March 6 and May 1st. Students follow same testing 
grades as TESA: students take the reading and mathematics assessments in grades 3 – 8 and 10, the 
writing assessment in grades 4, 7, and 10, and the science assessment in grades 5, 8, and 10. The 
Extended Assessment data entry window typically falls within the same window and extends 
approximately 2 weeks later. During the data entry window qualified assessors may enter students’ 
assessment scores into the data entry online application. In 2007, the data entry window fell between 
March 15th and May 15th. More information can be obtained at the following web site. 
http://www.ode.state.or.us/teachlearn/testing/schedules/asmttestschd0607.pdf 

1.3.1 General 

Additional general and supporting information on the Extended Assessments may be found on the 
ODE website at http://www.ode.state.or.us/search/results/?id=178 and via the Extended Assessment link 
through the District Secure Website https://district.ode.state.or.us 
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1.3.2 Informing Parents 

A Frequently asked Questions document is included in this manual in Appendix 1.B. This document 
contains several pages of comprehensive information that an IEP team facilitator can use as a 
reference when discussing the Extended Assessments with a team and/or parent. Though the 
document can be copied and presented to parents as a whole, it is more advisable that this 
document be used as a detailed reference as part of a meaningful discussion with parents. In 
addition, individual subject headings are included in the document so that interested parents can be 
provided with information specific to a general concern without the need to search through the 
entire document. 

1.4 Overview of the Extended Assessment 

1.4.1 Extended Assessment Organization and Format 

In the 2006-2007 school year the Extended Assessment was organized into two grade levels or grade 
bands: (an Elementary grade-band, assessing students in grades 3-5 and a Middle/High grade-band 
assessing students in grades 6-8 and10). Although administrators and qualified assessors who work 
solely within one school setting will ultimately become more familiar with the assessment of the 
grade-level area within which they work most frequently, during the 2006-2007 trainings, teachers 
and administrators were trained in both levels regardless of their day to day practice.  

Materials For each grade level of the assessment, the materials include two booklets for each test 
administration: (a) the scoring/recording protocols that the teacher uses to score the student’s work 
and record his or her responses and (b) the student materials which present the student with a visual 
reference to utilize when responding to items.  

Administration Format Two administration formats were provided for each grade level: a 
Standard Administration and Scaffold Administration (which is distinguished with a magnifying 
glass). The difference between these two administration options is outlined later in this manual. 

Subjects Four subject areas have been developed for the Extended Assessment: Reading, Writing, 
Mathematics, and Science. Within each of these subject areas and consistently across both 
administration formats – Standard and Scaffold – each test has been organized into prerequisite 
skills and content prompts, each section consisting of five items. 

1.4.2 General Administration 

The Extended Assessments are individually administered assessments. In 2007 as in previous years, 
all four subject area Extended Assessments must be administered by a Qualified Assessor. A 
qualified assessor trained in 2007 is referred to as a QA07. QA07s are expected to have participated 
in a full training on all components of the assessment including both grade levels (Elementary and 
Middle/High) and both administrations (Standard and Scaffold). In addition, assessors are expected 
to have gained familiarity with the assessments and the associated materials prior to a student-
centered testing session.  

Qualification In 2007, as in previous years, QA07s were required to attain proficiency in the 
administration and scoring of the assessment prior to administering the assessment to a student. 
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Proficiency is evaluated via proficiency assessments which are either administered online or via a 
proficiency evaluation conducted during or following the trainings. In 2007 all assessors were 
required to submit a proficiency exercise, however, evaluation of proficiency exercises was 
conducted only on an audit basis. 

As with any individually administered assessment, assessors are required to use their professional 
judgment to ensure the safe and ethical administration of the Extended Assessment items. Minimal 
qualifications for an individual seeking assessor status require that individuals possess an educator 
license or certification. This requirement ensures that assessors are able to rely on their certificated 
training guidelines to ensure the appropriate application of student-management techniques during 
the administration of the assessment.  

Professional Judgment In addition to judgments surrounding student-management, the unique 
structure of the Extended Assessment provides for a certain amount of flexibility in the 
Prerequisite skills administration. This flexibility requires conscientious interaction with both the 
student and the assessment to make in-the-moment decisions regarding the level of support to 
provide. Similarly, although the administration of the Content prompts is designed as a 
standardized assessment, the permissions for support (Independence to Access) allowed by the 
student’s performance on the Prerequisite skills still require QA07s to maintain a conscientious 
vigilance on an item by item level throughout the assessment that may feel different from the 
administration of other standardized assessments. This vigilance and item-by-item variation in 
support requires a level of professional judgment not readily taught in an abbreviated training 
session.  

1.4.3 Materials Preparation 

Assessment materials for all of the Extended Assessments are available via download from the 
District Secure Website https://district.ode.state.or.us. During the testing window, the materials may be 
printed and then photocopied from a master copy for individual student use. QA07s may elect to 
laminate or use card stock for any non-consumable student materials, and may choose to re-print or 
photo-copy any consumable student materials. Materials preparation tables are included in Appendix 
1.C of this manual. 

1.5 Assessing a Student 

General Decision Making – Once the IEP team has clearly delineated the assessment plan for the 
student, the QA07 will identify and prepare the relevant materials for the student’s testing session. 
Review the materials preparation table for any additional manipulatives that may be 
necessary for the assessment. Review the student’s IEP and any appropriate accommodations 
table(s) to determine whether or not additional preparations are necessary for your student. As noted 
previously, materials preparation tables are included as Appendix 1.C in this manual.  

For the day of testing, ensure that you will have quiet location where the student may respond free 
of distractions. Ensure (1) that the testing area is clear of all extraneous distractions and materials 
and (2) that conditions are appropriate for smooth progress. The QA07 should also ensure that: 

• the student is within easy reach for any necessary supports that need to be provided to him 
or her (e.g. full physical, partial physical, gestural), 



The Oregon Statewide Assessment System 
Technical Report Volume 7: Alternate Assessment, 2005–06 Statistical Summary 

August, 2007 4

• materials are within reach for ease of manipulation during administration, 
• the student has easy access to any materials he or she will need to view (e.g. ensure 

appropriate lighting, absence of glare etc.), 
• the student is not distracted by the QA07’s scoring on the protocol, 
• the student is comfortable, informed, and ready for the assessment, 
• enough time has been allotted for the administration, 
• the schedule is flexible enough to allow for a variety of occurrences, and 
• materials are secured from wind and air flow from fans, air conditioners etc. 

1.6 Administering the Prerequisite Skills 

1.6.1 Purpose and Process 

The Prerequisite skills are items that provide information about a student’s ability to communicate 
within and around academic structures. The items predominantly require that the student can or is 
willing to orient toward the materials, and can or is willing to identify academic structures such as 
format, punctuation, and basic symbol systems. The administration of the Prerequisite skills is 
intended to answer the question “What level of support is necessary to ensure this student’s success 
on this item?” Prerequisite Skills do NOT represent the direct content being tested but represent 
those prerequisite communication skills the student will need to display what they know (or can do) 
with respect to the content under assessment.  

When presenting the Prerequisite Skills items, the assessor will work actively to fully engage the 
student in the task. When asking the questions such as “Tell me or show me . . .” during the 
Prerequisite skills, if the assessor is presenting a series of distractors for the student to select from, a 
total of 3 items for selection are sufficient. For example if a assessor is administering the: “Tell me 
when I touch a piece of paper” prerequisite item, this is presented with the assessor pointing to 
three objects such as the table, a pencil, and a piece of paper while asking again (if necessary) “Is this 
a piece of paper? Is this a piece of paper? Is this a piece of paper?” The administration of the 
attention/interaction Prerequisite Skills items (typically items 1 and 2) may not be necessary for all 
students. 

1.6.2 Prerequisite Skill Item Description (2006-2007): 

• Represent questions that ALL students can participate in. 
• Can be administered to students who are primarily working on life skills and may be without 

symbolic language. 
• Appear as five items at the beginning of each task for all Extended Assessments. 
• Have a similar sequence of difficulty – they move from the first two that address general 

interaction with and attention towards academic materials the next three that incorporate 
interactions with academic content. 

• Can all be answered by pointing or communicating when the assessor is touching the correct 
item. 

• Can be assessed using appropriate, parallel, classroom materials. 
• Measure the level of support the student needs in order to be successful in answering the 

question correctly.  
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1.6.3 Prerequisite Skill Administration Codes 

During the administration of the Prerequisite skills the student is allowed to receive any level of 
support that is necessary and typical in order for them to be successful on an item. These supports 
are coded and range from:  

• Full independence (coded 4): Student requires and receives no support or prompting.  
• Verbal, gestural, or visual supports (coded 3): Based on an indication of student uncertainty 

such as hesitation, query, or incorrect responding, the assessor provides any (or a 
combination) of the following (a) additional verbal directions about the item, (b) more 
specific gesturing toward the materials to indicate the intent of the item, (c) physical 
adjustment of the materials so that they are in an optimal visual location for the student’s 
needs.  

• Partial physical support (coded 2): Provided for students who routinely need partial physical 
supports (such as a gentle movement of their hand towards the materials, or physical 
repositioning) in order to be successful. 

• Full physical support (coded 1): Provided for students who routinely need full physical supports 
such as hand over hand to participate in instruction. Full physical support would not be 
given to a student who does not receive full physical support in the instructional 
environment. Full physical support is reserved for those students with significant mobility 
impairments who, as a result, rely on these supports routinely. 

• Refusal (coded R): QA07s are certified teachers who are trained on the assessment and 
utilize professional judgment skills in its administration. QA07s will never force a student to 
participate in or be successful at an item against the student’s will. Instead, a student who 
appears uninterested in participating and engages in refusal behaviors will receive a code of 
R for that item (or series of items).  

• Inappropriate (coded I): This code should be used only in extremely rare circumstances. This 
code indicates that the administration of the item in question would be inappropriate based on 
the interaction between the sensory nature of the student’s disability and the format of the item e.g. an item 
that relies on the student’s visual ability only. This code is NOT to be used because the item 
appears academically inappropriate based on the student’s cognitive skill level regardless of 
the nature of the student’s disability. 

• Assessors are trained to ensure that, across the assessment, when appropriate, a student is 
first given the opportunity to perform independently if he or she is capable of independent 
work.  

1.7 Scoring and Using the Independence to Access Score 

Providing Support during Administration of the Content Prompt – During the administration 
of the Content Prompts component of the Extended Assessment, the student may receive as much 
support as was indicated during the Prerequisite Skills. Following administration of the Prerequisite 
Skills items, the assessor circles the code that represents the most support provided during the 
Prerequisite skills (i.e. the lowest code).  

Important: The support provided during the administration of the Content Prompts can only be 
used to assist the student in accessing the materials for the assessment. These supports may not be 
provided as a means to ensure the student’s success in the Content items.  
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• Providing full physical support on the content prompts would not involve an assessor 
moving the student’s hand to the correct response. Full support during the content prompts 
may require the assessor to move a student’s hand over an array of potential responses, and 
to ask the student to indicate when a correct option has been selected. 

• Providing verbal, visual, or gestural support on the content prompts would involve an 
assessor using words, actions, or movement, to redirect the student’s attention to the 
materials without an indication of the expected response. 

1.8 Administering the Content Prompts 

1.8.1 Purpose and Process 

The Content prompts are the items that provide information about a student’s knowledge and skill 
surrounding grade level content (based on Oregon’s grade level content standards). As a 
performance based assessment, these items require that the student demonstrate performance on 
material in “real time” (i.e. this is not an observation-based assessment). Students are allowed to be 
supported based on their performance on the Prerequisite skills however, as noted previously; 
assessors may only provide support to allow the student to access the materials and may not support 
the student toward guaranteed success. Students are scored on their own accuracy.  

1.8.2 Standardized Administration 

The administration of the Content prompts is in keeping with the general administration 
expectations of a standardized assessment with two exceptions:  

• Based on their performance in the Prerequisite Skills items students may demonstrate a need 
for a level of support not typically allowed in standardized assessments. Assessors may 
provide this support during the administration of the content prompts to allow students 
access to the materials.  

• Though specific scoring is provided at an item level on the majority of the items in the 
assessment, the full array of potential student responses is not represented on the scoring 
protocol. For those instances where a student’s response is not listed as a correct (or partially 
correct) possibility on the scoring protocol, but the assessor believes the response is a 
correct (or partially correct response) assessors may assign credit based on general scoring 
rules outlined below.  

1.5.2 Content Prompt administration Codes 

The administration of the Content Prompt is intended to provide information to answer the 
question “What is this student’s knowledge and skill in reference to the content of this task?” 
Content of a task may be identified by the title of the task. 

Score of 2: Student answered correctly 

Score of 1: Student was generally correct, but the response lacked a full 
demonstration of the item’s purpose OR the student answered one part of a two 
part question correctly OR student was on the right track towards the answer OR 
student was on the right track to accuracy, but made a minor error that impacted the 
final response. 
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Score of 0: Student attempted but provided an incorrect response OR student did 
not attempt but otherwise indicated that they did not know the answer 

Score of D (Difficult): This code reflects teacher judgment not to administer the 
item because it is too difficult for the student. 

Inappropriate (coded I): This code is used only in extremely rare circumstances. 
This code indicates that the administration of the item in question would be 
inappropriate based on the interaction between the sensory nature of the student’s disability and 
the format of the item e.g. an item that relies on the student’s visual ability only. This 
code is NOT to be used because the item appears academically inappropriate based 
on the student’s cognitive skill level regardless of the nature of the student’s 
disability. 

1.9 Interruptions, Stopping, and Discontinuing (Partial assessment) 

1.9.1 Handling Interruptions 

In the unpredictable school environment an assessor may not be able to anticipate all of the 
potential interruptions to an assessment. It is generally advisable to complete a task (or at minimum, 
an item) prior to suspending a test session. However, please note the following: 

Emergency Interruptions In the event of an unanticipated/emergency interruption 
(fire drill etc., third party interruptions) suspend assessment as necessary and when 
possible, resume testing with the item that was interrupted. 

Student Behavior Interruptions If a student’s behaviors or refusal require that 
testing be suspended temporarily, if possible complete the item and resume with the 
next item when testing is possible again. If testing must be suspended mid-item due 
to student behavior or refusal, the item will remain incomplete and will be scored as 
zero when testing is resumed on a more optimal occasion. For repeated assessment 
attempts that are interrupted by student behaviors, use professional judgment 
(possibly in consultation with the IEP team) to determine how many re-starts will 
considered appropriate prior to discontinuing the assessment. In addition, assessors 
(possibly in consultation with the IEP team) may decide to discontinue an 
assessment due to significant student frustration. An assessment that is stopped prior 
to the completion of a minimum of 5 Prerequisite Skills tasks will not count in the 
state’s report of AYP. 

1.9.2 Stopping the Assessment 

The assessor may determine prior to testing that the assessment session should be implemented over 
a series of separate sessions. In addition, the assessor may make decisions based on student 
behavior. 

Student Fatigue It testing must be temporarily stopped due to student fatigue or 
limited testing opportunities (scheduling or timing issues), attempt to complete a task 
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within the session. If this is not possible, complete the current item, and resume with 
the next item in the next session. 

1.9.3 Partial Participation 

If a student scores 5 or less on the Prerequisite Skills, the student is not obligated to continue into 
the Content Prompts for that task and another task should be attempted. A score of 5 or less on the 
Prerequisite Skills indicates that the majority of the student’s responses required full physical support 
or were refused. If a student consistently struggles through the Prerequisite Skills (low scores) the 
assessor may discontinue the assessment after the completion of 5 Prerequisite Skills. The student 
will count toward AYP participation. 

In Summary:  

• To count toward participation in the assessment, the student must complete a minimum of 5 
Prerequisite Skills tasks with the following contingencies: 

o If a student receives a score of 5 or less per Prerequisite Task the student is eligible 
to stop testing and can still count for participation  

o If a student receives a score greater than 5 on the Prerequisite Skills associated with a 
task, the student must proceed to the Content Prompt for the associated task even if 
the teacher must score the items as too difficult (D) as appropriate.  

• A score of 5 or less on prerequisites indicates that the student is not obligated to proceed 
into the content prompts. 

• Although completion of 5 prerequisites is the minimum participation expectation, all 
accommodations and appropriate provisions should be considered thoroughly in 
anticipation of administering the entire assessment with each student. These considerations 
should be made prior to discontinuing an Extended Assessment administration to ensure 
that any items not-completed by students accurately represent content on which the student 
was unlikely to be successful within the appropriate administration guidelines 

1.10 Accommodations 

Beyond the accommodations described during the administration of the Extended Assessment, 
students may be supported in their participation of the assessment by using accommodations as 
provided in the state’s accommodations tables http://www.ode.state.or.us/search/page/?=487. 

1.11 Scoring 

1.11.1 Scoring the Prerequisite Skills  

In the Prerequisite Skills, the student is awarded credit based on his or her ‘Independence for Success’ . 
During administration, the assessor provides the student with the level of support considered 
necessary based on his or her need to ensure success on the item. Students may receive whatever 
level of support is typically provided in their classroom, even if the support typically provided is full 
physical assistance. Teachers administer the assessment to ensure the success at the item; in essence, 
answering the question: What level of support is required to bring this student to success on this 
item. Using this method for the prerequisite skills means that it is NOT possible to code the task as 
too difficult. With the exception of codes of Inappropriate(I) and Difficult (D) (explained below), 
the score a student receives on each of the Prerequisite skills items assumes that the student was 
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successful and therefore provides only a record of the level of support necessary to achieve the 
success. 

Items in the Prerequisite Skills may be scored as 1 – 4 or coded as (I) Inappropriate: which indicates 
that the administration of the item in question would be inappropriate based on the interaction 
between the sensory nature of the student’s disability and the format of the item e.g. an item that 
relies on the student’s visual ability only; or (R) Refusal, which indicates that the student refused to 
participate.  

Prerequisite Skills Independence for Success 

1. Attention: Here are some materials (ascertain attention). I R 1 2 3 4 

 
Once the prerequisite skills are completed, the total score (excluding any codes of I or R) are 
summed. The prerequisite total will inform the assessor whether or not they are obligated to proceed 
into the content prompts of the task. If a student scores 5 or less as a prerequisite total, the assessor 
is not obligated to proceed into the Content Prompts with the student. If the student scores greater 
than 5 in the Prerequisite Skills, but the assessor believes that the task would still be too difficult for 
him or her based on the performance on the Prerequisite items, the assessor may elect to enter a 
score of “D” too difficult (see explanation in Content Prompts) in lieu of presenting information 
that is too difficult for the student.  

1.11.2 Independence for Access Scoring 

Following administration of the Prerequisite Skills and the summing of the scores, the assessor will 
circle an Independence for Access score that corresponds with the lowest score (that was not a code 
of I or R) that the student achieved in the prerequisite skills. In essence, the highest amount of 
support that was necessary in the prerequisite skills will inform the Independence for Access score. 

Independence for Access (circle lowest number from prerequisite skills): 1 2 3 4 
 
1.11.3 Content Prompts Scoring 

The Content Prompts are scores that indicate a student’s accuracy on the content being assessed. 
Regardless of the permission level of support obtained through the Prerequisite skills the student 
will still be scored on whether he or she got the item right, wrong, or partially correct. The Content 
Prompts should be scored with careful professional judgment. If a student provides a borderline 
response, the assessor should make a decision regarding the scoring category (partial credit or full 
credit) and maintain an awareness throughout the assessment of the number of borderline responses 
and the judgments made for each. Ultimately the student’s performance will be based on his or her 
scores over the entire assessment and judgments about individual scores will be reflected in his or 
her overall performance score. 

Content Prompts Accuracy 

1. How long is this line in inches? I D 0 1 2 
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1.11.4 Scoring Summary 

The important distinction is that teachers use the:  

• Prerequisite Skills portion of the assessment to ascertain the level of support they will be 
permitted to provide for the student as they proceed into the standardized administration of the 
content prompts; 

• Level of (Independence to) Access in the Content Prompts to indicate the amount of 
support that will be provided to the student over and above basic administration to provide 
access to the assessment materials; 

• Content Prompts to allow students an equal opportunity to answer correctly or incorrectly 
(so the level of independence does not influence accuracy).  

1.12 Decision Making 

1.12.1 Understanding and Selecting Administration Options 

The assessment has two administration options: Standard Administration and Scaffold 
Administration. 

1.12.2 Standard Administration 

A standard administration provides the student with tasks and items that are organized around grade 
level content. Each task title reflects the general construct being assessed. In reading and writing, 
these tasks typically include a single (main) construct and a more broad or inclusive construct, as 
these skills need to be assessed at the passage (or composition) level as well as at the item level. 
Similarly, in science, the tasks are more uniformly organized with items testing a main construct at 
the task rather than item level. In mathematics, with more discrete skills, the task provides an 
opportunity to assess a number of different skills.  

In the standard administration, the tester follows the wording of the script with each item. 
Generally, this script is presented in bold font and directs the assessor with the exact wording that 
must be presented to the student. Occasionally, slight changes may be necessary if exact synonyms 
can be used to avoid student confusion without compromising the construct under assessment (e.g., 
if the prompt asks the student “what is 7 minus 2” the assessor may substitute with language that the 
student uses in the classroom such as “what is 7 take away 2”). 

1.12.3 Scaffold Administration 

In the Scaffold administration of the assessment the student is presented with the same item 
however, additional prompting and support is provided. Typically, this support comes in either of 
two ways: (a) as a brief “preamble” statement that provides the student more guidance around the 
question before the question is asked, or (b) in the student materials through the use of graphics and 
additional supportive information. 

• The IEP team may choose to administer a scaffold administration of one subject area and a 
standard administration of another subject area 
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1.12.4 Shared Decision Making 

Several decisions must be made prior to and during the administration of the Extended Assessment. 
The level of the decision impacts who will have to make the decision. The table below provides a 
general guide for where decisions are made based on the nature of the decision to be made.  

1.12.5 General Decision Makers Guide 

IEP Team Decision Assessor Decision  Student Enrollment 

Whether the student should take the 
General Assessment or Extended 
Assessment in a given subject area 

The length and number of testing 
sessions to divide a single subject 
assessment (may be made in 
consultation with IEP team) 

Whether a student takes the 
elementary assessment or the 
Middle/High assessment (In 2006 
– 2007, students in grades 3 – 5 
take the elementary, students in 
grades 6 and above take Middle 
High) 

IEP Team Decision Assessor Decision  Student Enrollment 

Whether the student should take the 
Scaffold administration or the Standard 
administration in a given subject area 

How many re-attempts before 
suspending assessment permanently 
(may be made in consultation with IEP 
team) 

 

 When to substitute an appropriate 
synonym 

 

 Borderline scoring decisions based on 
content  

 

 Materials preparation decisions (when 
to present items separately by cutting 
student materials) (may be made in 
consultation with IEP team)  

 

 Order to present items/tasks (may be 
made in consultation with student’s 
teacher or IEP team) 

 

1.12.6 Selecting the Assessment 

A student’s Individualized Education Plan (IEP) team is responsible for determining which of the 
current assessment options are most appropriate. Student participation in an alternate assessment is 
based on decisions surrounding student characteristics, student needs, and a variety of instructional 
elements. Disability category alone may not dictate a student’s participation in the alternate 
assessment. In all cases, IEP teams are urged to consider the general assessment in conjunction with 
appropriate accommodations prior to considering any other assessment alternatives. The guidelines 
provided to the state are indicated below. 

In general an IEP should consider Scaffold Administration of Extended Assessment if: 

• The student: 
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o Performance is significantly impacted due to the nature of/characteristics of the 
disability  

o Does not read  
o Has academic, mobility, receptive and expressive language difficulties that are 

generalized and significant 
o Relies on individual and significant supports and adaptations to access reduced 

content materials 
• The student’s instruction: 

o Is from a specialized curriculum and has functional components and/or 
o Includes academic goals that are significantly reduced in depth, breadth, and 

complexity from grade level content 
In general, an IEP should consider General Assessment (with or without accommodations) if: 

• The student: 
o Performs at or around grade level 
o Has academic difficulties that primarily surround reading but falls within the normal 

range in other subject areas 
o Has academic difficulties in areas other than reading that are “mild to moderate” and 

can typically be addressed by using simplified language 
o Is reading within two to three grades of his or her enrolled level 

• The student’s instruction: 
o Is primarily from the general curriculum instruction (though he or she may also use a 

specialized curriculum in some areas) 

In general, an IEP Team should consider Extended Assessment Standard Administration if: 

• The student: 
o Performs well below grade level 
o Is significantly below grade level in reading 
o Has academic difficulties that are generalized (to all subject areas) and are significant 
o Benefits from specialized individual supports 

• The student’s instruction: 
o Is primarily from a specialized curriculum and/or 
o Is from general curriculum but must be significantly reduced in breadth, depth, and 

complexity 
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Appendix 1.A. Subject Level Administration Guidelines 

Scoring and administration can be adequately performed using the administration manual and the 
appropriate scoring protocol. For more detailed scoring and administration guidance, beginning on 
the following page, this appendix provides administration guidelines associated with each of the 
items in the assessment. 
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Extended Reading: Standard Administration Manual 

Task 1 – Meaning from context and structure 

Prerequisite Skills 

1. Attention: Here are some materials (ascertain attention). 

2. Interaction: Tell/Show me when I touch a card/piece of paper (give me a card/piece of paper). 

3. Word: Tell/Show me a word (tell/show me when I touch a word). 

4. Sentence: Tell/Show me a sentence. (Tell/Show me when I touch a sentence.) 

5. Context: Tell me/Show me a word for a kind of animal. (Tell/Show me when I touch a word for a kind of 
animal.) 

 

Notes 

If the student is only asked to recognize (not produce) the response, point to or indicate at least 3 different cards/items. 
Ensure there is plenty of space between the cards to avoid confusion between which card is being identified. 

1. Place the student materials page on the table in front of the student; try to get any type of response, look, 
interaction, recognition, eye contact.  

2. Don’t move the materials before asking the student to “Tell me/show me when I touch a card/piece of paper 
(give me a card/piece of paper).  

3. Don’t move the materials before asking the student to “Tell/Show me a word (tell/show me when I touch a 
word)”. 

4. Don’t move the materials before asking the student to “Tell/Show me a sentence. (Tell/Show me when I 
touch a sentence.)” 

5. Present the question and answer cards for items 3 and 4. “Tell me/Show me a word for a kind of animal. 
(Tell/Show me when I touch a word for a kind of animal).” 

Content Prompts 

1. The boys were loitering at the movie theater after the movie ended. Tell me another word for loitering.  

2. Jen hollered to her friend Sue. She did this because Sue was across the street. Tell me another word for 
hollered.  

3. Ted wins many races. Ted is as quick as a rabbit. What does quick as a rabbit mean? 

4. Jack was in his room reading a book and was quiet as a mouse. What does quiet as a mouse mean?  

5. Jon admired his older brother, who was a star soccer player. Tell me another word for admired 
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Notes 

Place the student materials page in front of the student and say, “I will read (sign) a sentence and then ask you what 
some of the words mean.” If the student is only asked to recognize (not produce) the response, point to or indicate the 
three answer choices. Ensure there is plenty of space between the cards to avoid confusion between which card is being 
identified. After reading each passage, pause to allow student to look at the passage before asking the question. Student 
must read the answer choices on their own. Test administration allows passages (not options) to be read. If the student is 
at a ‘3, 2, or 1’ level the tester should not read the options but can point to them. Administrator can re-read the passage 
and question multiple times. 

1. Point to item 1. Read the sentence “The boys were loitering at the movie theater after the movie ended.” Pause 
and point to the answer choices and say, “Tell me another word for loitering.” 

2. Point to item 2. Read the sentence, “Jen hollered to her friend Sue. She did this because Sue was across the 
street.” Pause and say, “Tell me another word for hollered.”  

3. Point to item 3. Read the sentence, “Ted wins many races. Ted is as quick as a rabbit. What does quick as a 
rabbit mean?” Pause and say, “What does quick as a Rabbit mean?”  

4. Point to item 4. Read the sentence, “Jack was in his room reading a book and was quiet as a mouse.” Pause and 
say, “What does quiet as a mouse mean?”  

5. Point to item 5. Read the sentence, “Jon admired his older brother, who was a star soccer player.” Pause and 
say, “Tell me another word for admired.” 



The Oregon Statewide Assessment System 
Technical Report Volume 7: Alternate Assessment, 2005–06 Statistical Summary 

August, 2007 16

Task 2 – Read to perform a task: Schedules and routes 

Prerequisite Skills 

6. Attention: Here are some materials. (Ascertain attention.) 

7. Interaction: Give me a card/piece of paper. (Tell/Show me when I touch a card/piece of paper.) 

8. Word: Tell/Show me a word. (Tell/Show me when I touch a word.) 

9. Times: Point to a column that gives times. (Tell/Show me when I point to a column that gives times.) 

10. Schedule: Tell/Show me how you travel to school or the mall. (Tell/Show me when I touch a symbol for 
traveling to school or the mall.) 

 

Notes 

If the student is only asked to recognize (not produce) the response, point to or indicate at least 3 different cards/items. 
Ensure there is plenty of space between the cards to avoid confusion between which card is being identified. 

1. Place the student materials page on the table in front of the student; try to get any type of response, look, 
interaction, recognition, eye contact.  

2. Don’t move the materials before asking the student to “Give me a card/piece of paper. (Tell/Show me when I 
touch a card/piece of paper.).  

3. Don’t move the materials before asking the student to “Tell/Show me a word (tell/show me when I touch a 
word)”. 

4. Don’t move the materials before asking the student to “Point to a column that gives times. (Tell/Show me 
when I point to a column that gives times.)”. 

5. Don’t move the materials before asking the student to “Schedule: Tell/Show me how you travel to school or 
the mall (tell/show me when I touch a symbol for traveling to school or the mall)”. 

Content Prompts 

1. Which two bus routes are nonstop? 

2. Which two bus routes have many stops? 

3. Which buses get you to the mall before noon? 

4. Which two buses go most quickly to the mall? 

5. What is the relation between routes and time to get to the mall? 
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Notes 

Place the student materials page in front of the student and say, “I am going to show you a bus schedule and then ask 
you some questions about it.” Test administration allows passages (not options) to be read. If the student is at a ‘3, 2, or 
1’ level the tester should not read the options but can point to them. Administrator can re-read the passage and question 
multiple times. 

1. Point to the student materials and say ” Which two bus routes are nonstop?”  

2. Point to the student materials and say “Which two bus routes have many stops?” 

3. Point to the student materials and say, “Which buses get you to the mall before noon?” 

4. Point to the student materials and say, “Which two buses go most quickly to the mall?” 

5. Point to the student materials and say “What is the relation between routes and time to get to the mall?” 
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Task 3 – Reading: Tables and charts 

Prerequisite Skills 

6. Attention: Here are some materials (ascertain attention). 

7. Interaction: Give me a card/piece of paper. (Tell/Show me when I touch a card/piece of paper.) 

8. Word: Tell/Show me a word (tell/show me when I touch a word). 

9. Meaning: Point to the column that shows the theater names. (Tell/Show me when I point to the column that 
shows theater names.) 

10. Choosing: Tell/show me the column that shows movie names (tell/show me when I point to the column that 
shows movie names). 

 

Notes 

If the student is only asked to recognize (not produce) the response, point to or indicate at least 3 different cards/items. 
Ensure there is plenty of space between the cards to avoid confusion between which card is being identified. 

1. Place the student materials page on the table in front of the student; try to get any type of response, look, 
interaction, recognition, eye contact.  

2. Don’t move the materials before asking the student to “Give me a card/piece of paper. (Tell/Show me when I 
touch a card/piece of paper.).”  

3. Don’t move the materials before asking the student to “Tell/Show me a word (tell/show me when I touch a 
word).” 

4. Don’t move the materials before asking the student to “Point to the column that shows the theater names 
(tell/show me when I point to the column that shows theater names)”. 

5. Don’t move the materials before asking the student to “Tell/show me the column that shows movie names 
(tell/show me when I point to the column that shows the movie names).” 

Content Prompts 

1. Which two movies are rated PG? 

2. Which movies are playing at the Hollywood? 

3. Which two movies are playing in the afternoon? 

4. Which two theaters only play one movie? 

5. Read the two sentences above the graph and ask: Which two movies are the most popular? 
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Notes 

Place the student materials page in front of the student and say, “I am going to show you a schedule and then I am going 
to ask you some questions about it.” Test administration allows passages (not options) to be read. If the student is at a 
‘3, 2, or 1’ level the tester should not read the options but can point to them. Administrator can re-read the passage and 
question multiple times. 

1. Point to the student materials and say “Which two movies are rated PG?”. 

2. Point to the student materials and say, “Which movies are playing at the Hollywood?”  

3. Point to the student materials and say, “Which two movies are playing before in the afternoon?”  

4. Point to the student materials and say “Which two theaters play only one movie?”  

5. Read the two sentences above the graph. Point to the student materials and say “Which two movies are the 
most popular?” 
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Task 4 – Reading: Summarizing and sequencing 

Prerequisite Skills 

1. Attention: Here are some materials (ascertain attention). 

2. Interaction: Give me a card/piece of paper. (Tell/Show me when I touch a card/piece of paper.) 

3. Name: Tell/Show me a name. (Tell/Show me when I touch a name.) 

4. Title: Point to the title of the story. (Tell/Show me when I touch the title of the story.) 

5. Purpose: Tell/Show me the direction you read words on a page (left to right, top to bottom). 

 

Notes 

If the student is only asked to recognize (not produce) the response, point to or indicate at least 3 different cards/items. 
Ensure there is plenty of space between the cards to avoid confusion between which card is being identified. 

1. Place the student materials page on the table in front of the student; try to get any type of response, look, 
interaction, recognition, eye contact.  

2. Don’t move the materials before asking the student to “Give me a card/piece of paper. (Tell/Show me when I 
touch a card/piece of paper.).”  

3. Don’t move the materials before asking the student to “Tell/Show me a name. (Tell/Show me when I touch a 
name.).” 

4. Don’t move the materials before asking the student to “Point to the title of the story (tell/show me when I 
touch the title of the story)”. 

5. Don’t move the materials before asking the student to “Purpose: Tell/Show me the direction you read words 
on a page (left to right, top to bottom)”. 

Content Prompts 

1. What is the story about?   

2. What were two problems in the story? 

3. In what two ways did Julie try to solve her problem? 

4. When did Julie’s teacher want her to complete the assignment? 

5. What do you think happened after the story ended?  

 

Notes 

Place the student materials page in front of the student and say, “I will read (sign) a short story. After I finish reading I 
will ask you some questions. Listen carefully. Do you have any questions?” If the student is only asked to recognize (not 
produce) the response, point to or indicate the three answer choices. Ensure there is plenty of space between the cards 
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to avoid confusion between which card is being identified. After reading the passage, pause to allow student to look at 
the passage before asking the questions. Test administration allows passages (not options) to be read. If the student is at 
a ‘3, 2, or 1’ level the tester should not read the options but can point to them. Administrator can re-read the passage 
and question multiple times. 

1. Point to the student materials. Read the title of the story. Point to item 1. Say, “What is the story about?.”  

2. Point to the student materials. Read the story to the student. Point to item 2. Say, “What were two problems in 
the story?”  

3. Point to item 3. Say, “In what two ways did Julie try to solve her problem?”  

4. Point to item 4.Say, “When did Julie’s teacher want her to complete the assignment?”  

5. Point to item 5.Say, “What do you think happened after the story ended?”  
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Task 5 – Reading: Inferences and author’s purpose 

Prerequisite Skills 

1. Attention: Here are some materials (ascertain attention). 

2. Interaction: Give me a card/piece of paper. (Tell/Show me when I touch a card/piece of paper.) 

3. Symbol: Tell/Show me a period (tell/show me when I touch a period). 

4. Title: Tell/Show me the title of the story. (Tell/Show me when I touch the title of the story.) 

5. Ending: Tell/Show me the end of the story. (Tell/Show me when I touch the end of the story.) 

 

Notes 

If the student is only asked to recognize (not produce) the response, point to or indicate at least 3 different cards/items. 
Ensure there is plenty of space between the cards to avoid confusion between which card is being identified. 

1. Place the student materials page on the table in front of the student; try to get any type of response, look, 
interaction, recognition, eye contact.  

2. Don’t move the materials before asking the student to “Give me a card/piece of paper. (Tell/Show me when I 
touch a card/piece of paper.). “  

3. Don’t move the materials before asking the student to “Tell/Show me a period (tell/show me when I touch a 
period).” 

4. Don’t move the materials before asking the student to “Tell/Show me the title of the story. (Tell/Show me 
when I touch the title of the story.)” 

5. Remove the materials before asking the student to “Ending: Tell/Show me the end of the story. (Tell/Show 
me when I touch the end of the story.)” 

Content Prompts 

1. What is the story about?   

2. What will happen if you give a plant water and sunlight? 

3. What two things will happen if a plant does not get enough sun? 

4. What two things will happen if you give a plant special food? 

5. What two things will happen if the plant can’t make flowers? 

 

Notes 

Place the student materials page in front of the student and say, “I will read (sign) a short story. After I finish reading I 
will ask you some questions. Listen carefully. Do you have any questions?” If the student is only asked to recognize (not 
produce) the response, point to or indicate the three answer choices. Ensure there is plenty of space between the cards 
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to avoid confusion between which card is being identified. After reading the passage, pause to allow student to look at 
the passage before asking the questions. Test administration allows passages (not options) to be read. If the student is at 
a ‘3, 2, or 1’ level the tester should not read the options but can point to them. Administrator can re-read the passage 
and question multiple times. 

1. Read the title of the story. Point to item 1. Say, “What is the story about?.”  

2. Point to the student materials. Read the story. Point to item 2.Say, “What two things will happen if you give a 
plant water and sun?”  

3. Point to item 3. Say, “What two things will happen if a plant does not get enough sun?”  

4. Point to item 4. Say, “What two things will happen if you give a plant special food?”  

5. Point to item 5. Say, “What two things will happen if the plant can’t make flowers?”  
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Task 6 – Reading: Prediction 

Prerequisite Skills 

1. Attention: Here are some materials (ascertain attention). 

2. Interaction: Give me a card/piece of paper. (Tell/Show me when I touch a card/piece of paper.) 

3. Beginning: Tell/Show me the beginning of the story. (Tell/Show me when I point to the beginning of the 
story.) 

4. Ending: Tell me/show me the end of the story. (Tell/Show me when I point to the end of the story.) 

5. Prediction: Tell me what happens when you come in your classroom. (Tell/Show me something you are doing 
in your classroom.) 

 

Notes 

If the student is only asked to recognize (not produce) the response, point to or indicate at least 3 different cards/items. 
Ensure there is plenty of space between the cards to avoid confusion between which card is being identified. 

1. Place the student materials page on the table in front of the student; try to get any type of response, look, 
interaction, recognition, eye contact.  

2. Don’t move the materials before asking the student to “Give me a card/piece of paper. (Tell/Show me when I 
touch a card/piece of paper.).”  

3. Don’t move the materials before asking the student to “Tell/Show me the beginning of the story (tell/show me 
when I point to the beginning of the story).” 

4. Don’t move the materials before asking the student to “Tell me/show me the end of the story. (Tell/Show me 
when I point to the end of the story.).” 

5. Remove the materials before asking the student to “Tell me what happens when you come in your classroom. 
(Tell/Show me something you are doing in your classroom.)” 

Content Prompts 

1. What is the story about?  

2. What did Todd do on the last night of summer? 

3. What two things did Todd look forward to doing? 

4. What did Todd hope would happen when he got to school? 

5. What did Todd think about this school year?  

 

 

Notes 
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Place the student materials page in front of the student and say, “I will read (sign) a short story. After I finish reading I 
will ask you some questions. Listen carefully. Do you have any questions?” If the student is only asked to recognize (not 
produce) the response, point to or indicate the three answer choices. Ensure there is plenty of space between the cards 
to avoid confusion between which card is being identified. After reading each passage pause to allow student to look at 
the passage before asking the question. Test administration allows passages (not options) to be read. If the student is at a 
‘3, 2, or 1’ level the tester should not read the options but can point to them. Administrator can re-read the passage and 
question multiple times. 

1. Point to the student materials. Read the title of the story. Point to item 1. Say, “What is the story about?”  

2. Point to the student materials Read the story. Point to item 2. Say, “What did Todd do on the last night of 
summer?”  

3. Point to item 3. Say, “What two things did Todd look forward to doing?”  

4. Point to item 4. Say, “What did Todd hope would happen when he got to school?”  

5. Point to item 5. Say, “What did Todd think about this school year?”  
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Task 7 – Reading: Compare and contrast 

Prerequisite Skills 

1. Attention: Here are some materials (ascertain attention). 

2. Interaction: Give me a card/piece of paper. (Tell/Show me when I touch a card/piece of paper.) 

3. Title: Tell/Show me the title of the story. (Tell/Show me when I point to the title of the story.) 

4. Ending: Tell me/Show me the end of the story. (Tell/Show me when I point to the end of the story.) 

5. Difference: Tell/show me two different cards. (Tell/show me when I point to two different cards.) 

 

Notes 

If the student is only asked to recognize (not produce) the response, point to or indicate at least 3 different cards/items. 
Ensure there is plenty of space between the cards to avoid confusion between which card is being identified. 

1. Place the student materials page on the table in front of the student; try to get any type of response, look, 
interaction, recognition, eye contact.  

2. Don’t move the materials before asking the student to “Give me a card/piece of paper. (Tell/Show me when I 
touch a card/piece of paper.).”  

3. Don’t move the materials before asking the student to “Tell/Show me the title of the story (tell/show me when 
I point to the title of the story).” 

4. Don’t move the materials before asking the student to “Tell me/show me the end of the story (tell/show me 
when I point to the end of the story)”. 

5. Don’t move the materials before asking the student to “Tell/show me two different cards. (Tell/show me 
when I point to two different cards).” 

Content Prompts 

1. What does Sam do for work? 

2. What makes Sam’s pizza taste so good? 

3. Where is Sam’s pizza place? 

4. What did Sam do with the person he met on the street? 

5. How are the two stories different? 

 

Notes 

Place the student materials page in front of the student and say, “I will read 2 stories and ask you questions.” If the 
student is only asked to recognize (not produce) the response, point to or indicate the three answer choices. Ensure 
there is plenty of space between the cards to avoid confusion between which card is being identified. After reading the 
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passage, pause to allow student to look at the passage before asking the questions. Test administration allows passages 
(not options) to be read. If the student is at a ‘3, 2, or 1’ level the tester should not read the options but can point to 
them. Administrator can re-read the passage and question multiple times. 

1. Point to the student materials. Read the stories. Say, “What does Sam do for work?” Point to item 1. 

2. Point to item 2. Say, “What makes Sam’s pizza taste so good?” 

3. Point to item 3. Say, “Where is Sam’s pizza place?”  

4. Point to item 4. Say, “What did Sam do with the person he met on the street?”. 

5. Point to item 5. Say, “How are the two stories different?”  
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Task 8 – Reading: Character and effect construct 

Prerequisite Skills 

1. Attention: Here are some materials (ascertain attention). 

2. Interaction: Give me a card/piece of paper. (Tell/Show me when I touch a card/piece of paper.) 

3. Name: Show me a person’s name. (Tell/Show me when I touch the name.) 

4. Title: Point to the title of the story. (Tell/Show me when I point to the title of the story). 

5. Enjoy: Tell/Show me something you like to do at school. 

 

Notes 

If the student is only asked to recognize (not produce) the response, point to or indicate at least 3 different cards/items. 
Ensure there is plenty of space between the cards to avoid confusion between which card is being identified. 

1. Place the student materials page on the table in front of the student; try to get any type of response, look, 
interaction, recognition, eye contact.  

2. Don’t move the materials before asking the student to “Give me a card/piece of paper. (Tell/Show me when I 
touch a card/piece of paper)”.  

3. Don’t move the materials before asking the student to “Tell/Show me a person’s name (tell me when I touch 
the name).” 

4. Don’t move the materials before asking the student to “Point to the title of the story (tell/show me when I 
point to the title of the story).” 

5. Remove the materials before asking the student “Tell/Show me something you like to do at school?” 

Content Prompts 

1. What is this story about? 

2. What does Tommy do to help people in his neighborhood? 

3. What was the problem? 

4. Why did Tommy cross the street? 

5. What do people do when they see Tommy?  

 

Notes 

Place the student materials page in front of the student and say, “I will read (sign) a short story. After I finish reading I 
will ask you some questions. Listen carefully. Do you have any questions?.” If the student is only asked to recognize (not 
produce) the response, point to or indicate the three answer choices. Ensure there is plenty of space between the cards 
to avoid confusion between which card is being identified. After reading the passage, pause to allow student to look at 
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the passage before asking the questions. Test administration allows passages (not options) to be read. If the student is at 
a ‘3, 2, or 1’ level the tester should not read the options but can point to them. Administrator can re-read the passage 
and question multiple times. 

• Point to the student materials. Read the story. Point to item 1. Say, “What is this story about?”. 

• Point to item 2. Say, “What does Tommy do to help people in his neighborhood?” 

• Point to item 3. Say, “What was the problem?”  

• Point to item 4. Say, “Why did Tommy cross the street?”  

• Point to item 5. Say, “What do people do when they see Tommy?”  
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Task 9 – Reading: Identify fact and opinion 

Prerequisite Skills 

1. Attention: Here are some materials (ascertain attention). 

2. Interaction: Give me a card/piece of paper. (Tell/Show me when I touch a card/piece of paper.). 

3. Symbol: Tell/Show me a period (tell/show me when I touch a period). 

4. Title: Point to the title of the story (tell/show me when I point to the title of the story). 

5. Fact: Tell/Show me your name. (Tell/Show me when I touch your name.) 

 

Notes 

If the student is only asked to recognize (not produce) the response, point to or indicate at least 3 different cards/items. 
Ensure there is plenty of space between the cards to avoid confusion between which card is being identified. For item 5 
write student’s name on a piece of paper to be included with other materials. 

• Place the student materials page on the table in front of the student; try to get any type of response, look, 
interaction, recognition, eye contact.  

• Don’t move the materials before asking the student to “Give me a card/piece of paper. (Tell/Show me when I 
touch a card/piece of paper.).”  

• Don’t move the materials before asking the student to “Tell/Show me a period (tell/show me when I touch a 
period).” 

• Don’t move the materials before asking the student to “Point to the title of the story (tell/show me when I 
point to the title of the story).” 

• Remove the materials before asking the student “Tell/Show me your name. (Tell/Show me when I touch your 
name.).” 

Content Prompts 

1. Tell/show me two opinions of the author. 

2. Tell/show me two opinions of the author. 

3. Tell/show me two facts from the story. 

4. Tell/show me two facts from the story. 

5. What two conclusions does the author make about training hard and eating right? 
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Notes 

Place the student materials page in front of the student and say, “I will read (sign) a short story. After I finished reading I 
will ask you some questions. Listen carefully. Do you have any questions?” If the student is only asked to recognize (not 
produce) the response, point to or indicate the three answer choices. Ensure there is plenty of space between the cards 
to avoid confusion between which card is being identified. After reading the passage, pause to allow student to look at 
the passage before asking the questions. Test administration allows passages (not options) to be read. If the student is at 
a ‘3, 2, or 1’ level the tester should not read the options but can point to them. Administrator can re-read the passage 
and question multiple times. 

1. Point to the student materials. Read the passage. Point to item 1. Say, “Tell/show me two opinions of the 
author.”  

2. Point to item 2. Say, “Tell/show me two opinions of the author.”  

3. Point to item 3. Say, “Tell/show me two facts from the story.”  

4. Point to item 4. Say, “Tell/show me two facts from the story.”  

5. Point to item 5. Say, “What two conclusions does the author make about training hard and eating right?” 
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Task 10 – Reading: Identify themes 

Prerequisite Skills 

1. Attention: Here are some materials (ascertain attention). 

2. Interaction: Give me a card/piece of paper. (Tell/Show me when I touch a card/piece of paper.) 

3. Symbol: Tell/Show me a period (tell/show me when I touch a period). 

4. Title: Point to the title of what the story is about (tell/show me when I touch the title of the story). 

5. Theme: Tell/show me something you do everyday. 

 

Notes 

If the student is only asked to recognize (not produce) the response, point to or indicate at least 3 different cards/items. 
Ensure there is plenty of space between the cards to avoid confusion between which card is being identified. 

1. Place the student materials page on the table in front of the student; try to get any type of response, look, 
interaction, recognition, eye contact.  

2. Don’t move the materials before asking the student to “Give me a card/piece of paper. (Tell/Show me when I 
touch a card/piece of paper.).”  

3. Don’t move the materials before asking the student to “Tell/Show me a period (tell/show me when I touch a 
period).” 

4. Don’t move the materials before asking the student to “Point to the title of what the story is about (tell/show 
me when I touch the title of the story)”. 

5. Remove the materials before asking the student to “Tell/show me something you do everyday.” 

Content Prompts 

1. What was Jack’s job? 

2. What did Jack want to do? 

3. What did Jack find when he got home? 

4. What were Jack’s problems? 

5. What two things were mentioned in almost all paragraphs in the passage? 

 

Notes 

Place the student materials page in front of the student and say, “I will read (sign) a short story. After I finished reading I 
will ask you some questions. Listen carefully. Do you have any questions?” If the student is only asked to recognize (not 
produce) the response, point to or indicate the three answer choices. Ensure there is plenty of space between the cards 
to avoid confusion between which card is being identified. After reading the passage, pause to allow student to look at 












































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































